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1.0 INTRODUCTION
Institutional Partnerships for Human Development (IPHD) was a cross-cutting, five year, $3 million project
that aimed to leverage the leading expertise of tertiary level institutions (universities and colleges) in Canada
in a wide range of sectors including early childhood development, cardiac health, natural resource
management, urban food security and student preparatory programming. Partnerships were established
between Canadian institutions and the University of Central Asia and Aga Khan University in Asia and Africa.
Aga Khan Foundation Canada (AKFC) commissioned an end-line evaluation of IPHD with the objective to
assess the IPHD’s “achievement of its intermediate outcome of increased engagement of targeted Canadian
and local institutions in activities that support human development and, at the ultimate outcome level,
improved human development especially for women and children, in target areas of Africa and Asia”.
At the outset, AKFC had defined the scope and overall need for an end-line evaluation with potential
approaches that could include, but not limited to outcome harvesting, case study methodology, process
tracing, etc. This document reports the results of a case study evaluation - provides the detailed context,
evaluation design including data collection methods, describes two case studies of institutional partnerships
and a detailed analysis of the case studies to identify the impact of such partnerships on human development
and lessons learned regarding institutional partnerships to support human development.

2.0 BACKGROUND
2.1 Development Context
The chronic lack of skilled human resources across both public and private sectors in AKDN’s Partnership for
Advancing Human Development in Africa and Asia (PAHDAA) target countries poses a significant constraint to
development. Low skill levels reduce the absolute quality and quantity of goods produced and services
delivered, the ability of civil servants to handle the tasks they are assigned, and the ability of businesses to
grow and take advantage of market opportunities. At the same time, a persistent lack of independent,
applied analysis and reliable data limit understanding of local development needs required to inform
effective development responses.
Strengthening local capacity for human resource development can contribute to increased productivity,
competitiveness and economic growth by providing relevant and more specialized skills to the labour market;
generating the professionals needed for quality health and education services; increasing capacity to
understand and use global knowledge in Science and technology; increasing capability to assess existing
information and generate new understandings through research and innovation; and increasing the capacity
of individuals to undertake life-long learning. The Aga Khan Development Network (AKDN) and its partners
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strive to address these issues through a variety of initiatives including the establishment of high quality
locally based institutions of higher learning.
The Aga Khan University (AKU) was established in Pakistan in 1983 as one of the first independent
universities in Pakistan. The university focused on addressing the medical needs in Pakistan and from there
has spread to construct medical teaching hospitals in the Great Lakes region of Africa. AKU is now also
present in Afghanistan, Kenya, Uganda and Tanzania with a campus in the United Kingdom.
“AKU has been making a difference in the developing world by enabling promising young men and
women of all backgrounds to realize their potential and by creating innovative solutions to pressing
problems. With nearly 2,500 students spread across campuses and programs in six countries, the
University is both a model of academic excellence and an agent of social change” (www.aku.edu).
The AKDN established the University of Central Asia (UCA) in 2000 with similar intentions. It brings to UCA
the commitment and partnership of the broader AKDN.
“UCA’s mission is to promote the social and economic development of Central Asia, particularly its
mountain societies, while at the same time helping the different peoples of the region to preserve
and draw upon their rich cultural traditions and heritages as assets for the future. UCA seeks to
contribute leadership, ideas, and innovations to the transitioning economies and communities of the
region through modern educational and vigorous research programs that produce knowledgeable,
skilled and creative graduates” (www.ucentralasia.org).
AKFC supports establishment and the nurturing of partnerships across the AKDN and with other tertiary
institutions around the world. Here it is understood that enhanced partnerships between developed and
developing country institutions can be leveraged to more effectively develop the capacity of local institutions
in Africa and Asia and to begin to address a critical marginalization of these institutions from the ‘global
knowledge society’. Over the past 30 years, Canada and Canadian institutions, in collaboration with the
AKDN, have supported the creation of world-class, locally relevant programs of higher education that are
creating cadres of professionals with the capacity to meet the challenges of development.

2.2 Overview of Institutional Partnerships for Human Development Initiative
The overall aims of IPHD were to mobilize Canadian expertise and institutions to respond to a broad set of
needs within local institutions in Africa and Asia in their efforts to improve human development. The initial
phase of IPHD would contribute to establishing permanent institutional capacities for training, research and
knowledge diffusion in parts of Africa and Asia in the field of early human development, non-communicable
diseases, public administration and public policy analysis, technical education and natural resource
governance in mountain societies. Each partnership was designed to build institutional capacity with tangible
outputs in the shape of new knowledge or knowledge products, new or modified training programs/courses,

8

and trained faculty and professionals. Although not explicitly stated, a secondary objective of IPHD was to
increase the availability of quality, independent analysis, including gender analysis, on issues affecting human
development in Africa and Asia.
The IPHD institutional partnerships were developed based on the following criteria: alignment with Global
Affairs Canada’s (GAC) sectoral priorities; potential to contribute to PAHDAA’s human development
objectives and outcomes; strength of project design comprising clearly defined, measurable outcomes that
would leave a permanent, capacity legacy; integration of gender equality and environmental considerations
as cross-cutting themes; and, coherence with national development priorities.
Through these partnerships, 11 IPHD sub-projects aimed to “contribute to the achievement of PAHDAA’s
objectives by strengthening the capacity of these indigenous [local] institutions” while providing Canadian
universities and colleges with a means to undertake effective and sustainable international development
programming through underwriting new collaborations in research, teaching and learning.”1 IPHD expected
to reach some 6,628 people (3,465 women) in both Canada and overseas, including university faculty and
students; professionals; government bodies and representatives; as well as local organizations and
community members.
IPHD’s 11 sub-projects had varying types of partnerships and sub-projects. A complete list of the sub-projects
is in Table 1. Two projects were conceived but later cancelled. One was with Carleton University to support
UCA in Public Administration – this project was cancelled due to disagreements between the partners on the
quality of work submitted and expectations of final outcomes. A second project with the University of
Waterloo for computer training for UCA students was cancelled due to difficulty securing a partner who could
commit the necessary faculty time.

1

PAHDAA Mid-Term Evaluation Terms of Reference, (2015: p.8)
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Table 1: IPHD Sub-Projects
Subproject

Sub-project title and description

Closing
date of
Project
December

Subproject 1

Setting the Strategic Direction of AKU-IHD: Enhancing
the strategic development of the newly established
AKU Institute for Human Development (AKU-IHD),
through collaborative research studies and a strategic
planning workshop.

SubProject 2

Sciences of ECD Online Course (SECD): Evaluation of the
AKDN SECD Phase 1 SECD online initiatives and joint
design and delivery of a blended learning course by
AKU and UOT.

September
2015

AKU-IHD and
University of Toronto

SubProject 3

Research to Better Inform EHD Policies and Programs
in Tanzania:
Collaborative research study to
improve understanding of existing capacity and
approaches to the delivery of integrated ECD
interventions in Tanzania.

March
2015

AKU Institute for
Educational
Development
and
University of Victoria

SubProject 4

Research to Enhance Baby care Enterprises through
Social Franchising in Kenya: Research study to develop
and pilot an innovative early human development
model for children aged 0-3 years in the urban
settlement of Mlolongo.

September
2015

AKU-IHD and
University of Toronto

SubProject 5

Early Literacy Research Project in Pakistan (ELRIP):
Research to understand, support and assess early
literacy development within home and school
environments in Karachi and Gilgit- Baltistan using an
innovative, blended learning approach.

December
2015

AKU Institute for
Educational
Development and
University of Toronto

Subproject 6

Research Using the Early Development Instrument in
Pakistan (EDI): Research applying the Early
Development Instrument to assess the developmental
status of young children, to identify and map
vulnerable neighbourhoods, and to generate new
knowledge in ECD.

December
2016

AKU Human
Development
Program and
University of British
Columbia

2016

Institutional partners
AKU-Institute for
Human Development
(IHD) and University
of Toronto
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Subproject

Sub-project title and description

Closing
date of
Project
March

Subproject 7

Advancing Cardiovascular Education and Research in
East Africa (AKUHN-HCC): Strengthening cardiovascular
education and research in East Africa, through new
training opportunities; an Annual Heart Symposium;
research activities; and the creation of a regionally
integrated clinical service delivery model for
Cardiovascular disease.

Subproject 9

Strengthening UCA’s Mountain Societies Research
Institute (MSRI): Strengthening UCA’s capacity to
produce and host new knowledge and provide quality
training in the area of natural resource management in
Central Asia.

August
2016

MSRI and University
of Alberta/
University of British
Columbia

Subproject 10

Strengthening Professional Training in Earth and
Environmental Sciences: Developing the capacity of
UCA to deliver quality programming in earth and
environmental sciences.

March
2017

UCA and University
of British Columbia

Subproject 11

Capacity Building for Policy and Planning for
Sustainability in Urban Food Systems (UFS): Enhancing
the capacity of AKU-EAI to produce and disseminate a
robust evidence base for policy and practice on
sustainable urban food systems.

March
2017

AKU East Africa
Institute and
University of Fraser
Valley

Subproject 12

Preparing Youth for Academic Success in Central Asia:
Building the capacity of UCA to deliver quality student
preparatory programming to increase students’ ability
to succeed at an international standard of higher
education.

March
2017

UCA and Seneca
College

2017

Institutional partners
AKU Hospital Nairobi
and University of
Alberta
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3.0 EVALUATION PURPOSE
An earlier (mid-term) evaluation focused on the intended immediate outcome for the program, including
strengthening the knowledge base and skills of Canadian professionals and local institutions to improve
human development. This end-line evaluation objective was to assess the IPHD’s “achievement of its
intermediate outcome of increased engagement of targeted Canadian and local institutions in activities that
support human development and, at the ultimate outcome level, improved human development especially for
women and children, in target areas of Africa and Asia”.

4.0 EVALUATION STAKEHOLDER ENGAGEMENT
There were three key groups of stakeholders or audiences for the end-line evaluation:
1. Donor – Global Affairs Canada (GAC). The donor representatives were not engaged in the evaluation
process; however, its aims and guidelines provided overall direction for the evaluation. GAC had
approved the use of case studies to measure the ultimate outcome level in the project performance
measurement framework (PMF). This approach would allow for a fuller understanding of how IPHD
contributed to improved human development.
2. Aga Khan Foundation Canada (AKFC). AKFC had a strong desire to gather lessons learned from the
IPHD evaluation and its associated impacts. The findings will influence future partnerships and
programming. AKFC staff was, therefore, involved at various stages of the evaluation to enable ease
of evaluation as well as participate in ongoing learning and knowledge exchange throughout the
process.
3. Aga Khan University (AKU), University of Central Asia (UCA) and partners. These higher education
institutions, particularly AKU and UCA, have a vested interest in continually learning and developing
better mechanisms for developing partnerships with Canadian and other academic institutions in
order to further their objectives to develop world-class universities and support high quality human
development in the countries where they operate. Leads of the selected IPHD projects and their
partners were engaged at key points in the evaluation process for planning, data collection,
validation and ongoing knowledge exchange and learning.

12

5.0 EVALUATION DESIGN
5.1 Evaluation Questions

The overall questions used to guide the end-line evaluation were aligned with the evaluation purpose. These
were:
1.
2.
3.
4.

To what extent did each partnership achieve its intended outcomes?
What other outcomes were achieved, intentionally or unintentionally?
What lessons were learned from the partnership approach?
How can these lessons be used for future partnerships?

5.2 Evaluation Considerations
The following were considered in designing the end-line evaluation approach:

1.
2.
3.
4.

5.
6.
7.

The requirement to focus on evaluation of impact2 through assessment of intended and unintended
outcomes3, whether they be positive or negative
The possibility of leveraging data collected throughout the history of IPHD and its projects as well as the
mid-term evaluation
The desirability of engaging key stakeholders in the collection of additional data without creating undue
burden of time and resources
The importance of focusing on a “deep-dive” understanding of two sub-projects where partnerships
were established and from those case studies to derive lessons not only applicable to each of those
projects, but also lessons that emerge from a comparison of the two cases
The desirability of a close working relationship with AKFC to develop the final methodology
The need to minimize travel to enable an efficient and resource effective evaluation while taking into
consideration the relatively short timelines for the evaluation
The need to integrate a gender equality lens in the design of the evaluation and the data
analysis/reporting

2

“Impacts” is referred as the effects of new or enhanced capacities on human development.
“Outcomes” is referred as changes in the behaviors, practices, actions, policies, resources and relationships of an individual,
organization, partnerships or network of systems.
3
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5.3 Overview of the Evaluation Design

The evaluation design framework was used aligned with the evaluation purpose and questions and
stakeholder engagement, and it leveraged strengths from several evaluation approaches (utilization focused
evaluation, outcomes harvesting and case study methods). The approach to evaluation was framed partly by
Patton’s utilization-focused framework4 so that those who will be using the findings of the evaluation should
be involved in the design of the evaluation and at key points including the interpretation of the findings. This
fit well with AKFC’s desire to develop ongoing capacity in all aspects of the work it does.
A case study methodology was employed in combination with modified outcomes harvesting and photovoice
in order to provide a deep understanding of the partnerships, outcomes and lessons learned. The methods
used to develop the case studies are shown in the Figure 1 below:
Figure 1: Overview of Case Study Methodology with Nested Outcomes Harvesting and Photovoice

A case study methodology for the two selected IPHD sub-projects (the selection process is described in the
section below) was used to provide a comprehensive and in-depth study of outcomes and a deeper

4

Patton, M. Q. (2012). Essentials of utilization-focused evaluation. Thousand Oaks, CA: Sage.
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understanding of the context of the partnerships, the objectives, approaches taken, successes, enablers,
barriers and future intentions/prospects or opportunities in those cases. Data was collected through
document reviews, interviews, focus group discussions, outcomes harvesting techniques and photovoice
methods.
The outcomes harvesting method developed by Wilson-Grau4 allows the opportunity to identify, formulate,
verify and make sense of intended as well as unintended or unanticipated outcomes. This approach to assess
impact is relevant for contexts that are complex and/or fast-moving and where the effects of a project may
be unpredictable.
Photovoice provides an opportunity to capture experience insights and meaning from community
participants in a way that gives them voice and empowerment. This approach enables those who experience
a state of being to share their perspectives with others such as researchers and policy decision makers. In the
limited scope and resources for this evaluation, a modified photovoice approach was employed that used
available images and videos that have been collected during the project timeline or were available on the
internet. The photos/videos were used in combination with the interviews and document review to “tell the
story” and/or illustrate a concept, lesson, experience, or insight.

5.4 Case Study Selection
A participatory process was used to select the case studies involving the evaluation consultants and AKFC
staff. A set of selection criteria was developed and applied to all 11 sub-projects, with those sub-projects
meeting the most criteria being considered for case studies. See Table 2 below. The selection criteria were:
1. Selecting at least one case study involving each of the two local universities (AKU and UCA).
2. Select sub-projects having different areas of foci (research, capacity development or both) to allow
for understanding of different experiences, lessons, challenges, etc.
3. Select cases with available stakeholders – this was a practical criterion to allow for ease of access to
stakeholders within the limitations of time and resources, and the availability of stakeholders was
assessed by AKFC staff.
4. Select cases with a timeline of the sub-project to allow for sufficient data and/or availability of data.
Discussions were held with AKFC staff to examine the results of applying the criteria, clarify the criteria and
confirm the selection of two cases. There were two cases that met all the criteria but were not selected for
the following reasons:


Sub-project #6 – “Research using the Early Development Instrument in Pakistan”. AKFC staff shared
that this was an AKU-led partnership which had minimal “partnering” activity in comparison to
another AKU-led partnership (#11) where a more robust set of “partnering” activities were executed
and could provide greater opportunities to learn about the partnership processes and outcomes.
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Sub-project #9 – “Strengthening UCA’s Mountain Societies Research Institute”. AKFC shared that this
UCA-led sub-project had two different initiatives with two different partners. Together, AKFC staff
and the evaluators concluded that the sub-project would have resulted in two smaller case studies as
there was little to no overlap between the two initiatives. In comparison to another UCA project
(sub-project #12), the opportunities to learn from one of the two initiatives would also have been
limited.

The final two selected cases were:
Project #11: Capacity building for policy and planning for sustainable urban food systems - Partners: Aga
Khan University East African Institute and University of the Fraser Valley
Project #12: Preparing youth for academic success in Central Asia – Partners: University of Central Asia
and Seneca College
Each of these cases is described fully in the case studies in sections 9.0 and 10.0 of this evaluation report.
Table 2: Selection Criteria for Case Studies
#

Sub-Projects

Selection Criteria
Local
University
AKU

1

2

3

4

5

Setting the
strategic
direction of AKUIHD
Sciences of ECD
Online Course –
AKU and UOT
Research to
better inform
EHD policies and
programs in
Tanzania
Research to
enhance baby
care enterprises
Early literacy
research project
in Pakistan

UCA

Type of Project

Availability
of
Stakeholders

Timeline of
Project – Allows
Adequate Data

Research

Capacity
Development



X

X

X





X



X







X

X









X







X

X
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#

Sub-Projects

Selection Criteria
Local
University
AKU

UCA

Type of Project
Research

Capacity
Development

Availability
of
Stakeholders

Timeline of
Project – Allows
Adequate Data

Research using
the early
development
instrument in
Pakistan
7 Advancing
cardiovascular
education and
research in East
Africa
9 Strengthening
UCA’s Mountain
Societies
Research
Institute
10 Strengthening
Professional
Training in Earth
Environmental
Sciences

















X















X





X

11 Capacity building
for policy and
planning for
sustainable
urban food
systems
12 Preparing youth
for academic
success in
Central Asia



















6
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6.0 DATA COLLECTION METHODS
The evaluation design provides the direction for the specific data collection methods used to develop the
case studies. In this section, each method is described in detail with data collection tools provided in
Appendix A. In addition, an overall process diagram is provided to illustrate the steps in the data collection
state (see Figure 2 below). All data collection, analysis and validation were conducted between February and
April 2017.
Figure 2: Data Collection Process
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6.1 Document Review
Documents relating to the two selected sub-projects were collected from several sources:







Background documents from AKFC including program overview, implementation plan and mid-term
evaluation report
Selected sub-project reports collected by AKFC including progress and annual reports
Reports/other types of documents including website information, press releases, media stories,
letters, policy statements, etc. provided by AKFC, AKU, University of the Fraser Valley, UCA, Seneca
College
Reports/other types of documents from stakeholders such as amendments to agreement with AKFC,
project implementation materials such as handbooks, presentation slides, project reports, briefs.

Documents were collected at three stages:





Initially as the evaluation was launched
After the initial engagement with stakeholders and collection of additional documents from the
stakeholders
During the analysis phase to gather additional information in order to elaborate specific findings.

A systematic and methodical process was used to review all collected documents. Each document was
entered in a table and specific information was extracted in a summary format. The data extraction focused
on impacts/outcomes (for outcomes harvesting), for context purposes, and for lessons learned/experiences.

6.2 Sub-Project Stakeholder Engagement
The sub-project stakeholders (leads of each of the two sub-projects at each of the partner institutions)
were engaged at three stages. Meetings for each stakeholder group for each sub-project were held
separately.

1. Stage 1: At the start of the evaluation, the evaluators met with stakeholders from each sub-project (all
partners) to explain the evaluation objectives, get buy-in, develop “useable” questions about
outcomes and identify sources of information, substantiators, documents and strategies for gathering
information. A slide deck was pre-circulated as a tool to guide these sessions. A key deliverable from
this stage was to identify documents, images/videos and list of stakeholders.
2. Stage 2: In-depth interviews with stakeholders took place individually with each partner institution.
The interviews were conducted over Skype or by phone and at a time that was convenient for the
interviewees.
19

3. Stage 3: The draft case studies were circulated to leads of each sub-project partner. Validation
meetings were offered to stakeholders from each sub-project (all partners); however, due to time
constraints, the majority of the validation occurred through email where individuals provided
feedback and/or provided written commentary as well as additional material to substantiate their
feedback. The focus of the validation was to ensure the information collected was accurate including
the interpretation of outcomes and insights/lessons.

6.3 Outcomes Harvest
Outcomes harvesting methodology involves stakeholders identifying key “useable questions” related to
outcomes and answering them by collecting data through multiple means. Often the outcomes are harvested
from what people say are outcomes or gleaned from what the evaluator identifies through primary source
documents, videos or images. The process also involves validation of the outcomes by both the stakeholders
and independent “substantiators” (individuals who could verify or validate the emergence of the outcomes,
timing of the outcomes and what may have contributed to these outcomes). The evaluator’s role is to then to
form an opinion about whether there was a logical or likely tie to the purported/possible cause(s) (i.e. the
partnership or activities that the partners were engaged in).
The following were the “useable questions” that were discussed with sub-project leads in stage 1 of the
stakeholder engagement process. Feedback was minimal as most of the individuals had not experienced an
“outcomes harvesting” method before. The following questions were used in the interviews as probes:








During the course of the partnership (or involvement with the sub-project) what structures,
behaviours, practices or other changes occurred in the local organization?
What were the factors and actors contributing to these changes? How did these changes come
about?
How do we know this? Is there corroborating evidence?
What was your or your organization’s specific contribution to this outcome?
Why is this outcome important?
What do we do with what we found out?

The evaluator’s role was therefore to:





Facilitate early discussions on the useable questions with stakeholders as well as identify outcomes
that they have documented in reports throughout the project
Collect data to corroborate the identified outcomes – specific questions were included in the
stakeholder and substantiator interview guides
Develop a timeline of each sub-project to describe the activities and appearance/emergence of the
outcomes
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Validate/substantiate the outcomes with substantiators
Present the final outcome findings to the stakeholders for confirmation and discussion of
implications.

6.4 Photovoice
Photovoice is often used in the context of providing voice to those who are marginalized, but it can also
provide an additional source of data to illustrate or share meaning of a phenomenon under discussion. For
this evaluation, a limited use of photovoice was applied by requesting stakeholders and substantiators to
identify and share their perspectives using images/videos that they had already acquired or were available
publically. Due to the limited time availability in the interviews, there was limited discussion of the images
and videos – instead, the evaluators used these images and videos alongside the interview data in order to
have a greater understanding of the role and activities of the partners as well as the outcomes that the
interviewees spoke about.
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6.4 Stakeholder Interviews
6.4.1 Stakeholder Participants – Identification and Recruitment
The following were the categories of stakeholders, roles and sample size for interviewees:
Table 3: Stakeholder Interviewees
Category
AKFC
Project #11 –
Urban Food
Systems in Nairobi

Project #12 –
Preparing Youth
for Academic
Success in Central
Asia

Roles
Project Manager
East African Institute of the AKU – Leads or other individuals
who had key roles in initiating the partnerships or
conducting/supporting the work that the partners committed
to or who championed the partnership.

Interviewees
1
2

University of the Fraser Valley - Leads or other individuals
who had key roles in initiating the partnerships or
conducting/supporting the work that the partners committed
to or who championed the partnership.

1

EAI Substantiators – Team members involved in research,
coordination, mentorship and other activities

2

UFV Substantiators – Interns who were placed in Nairobi
with the EAI during the timeframe of the project
UCA – Leads or other individuals who had key roles in
initiating the partnerships or conducting/supporting the work
that the partners committed to or who championed the
partnership.

3
2

Seneca College – Leads or other individuals who had key roles
in initiating the partnerships or conducting/supporting the
work that the partners committed to or who championed the
partnership.

1

UCA Substantiators – Faculty on staff and/or previously
involved with the curriculum development, students enrolled
in the Preparatory Program and administrative staff members

10

Seneca Substantiators – Leaders at Seneca involved at
various levels
TOTAL

2
24
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6.4.2 Stakeholder Interview Questions/Guide
The stakeholder interviews were guided by the overall evaluation questions and the evaluation design.
The following table outlines the key components for the interview guide:







Remind stakeholders about the purpose of the evaluation, the evaluation design, the process
that will be used in the interview
Remind stakeholders that the information they provide will be used to develop the case studies,
and that if direct quotations from the interviews are used in the case studies or the overall
evaluation, they will be used in a way that ensures that the stakeholders cannot be identified
Remind stakeholders that the draft list of outcomes (previously circulated to the stakeholders)
was harvested from documents and a timeline created
Areas of questions (see Appendix A for detailed interview guide):
o Confirm role and involvement
o Purpose/need for partnership
o Process of establishing the partnership
o Nature/type of partnerships
o Barriers to partnerships
o Conditions for success
o Satisfaction with the partnerships
o Outcomes from partnerships (intended, unintended/unanticipated)
o Validation of timeline regarding activities and emergence of outcomes.
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7.0 DATA ANALYSIS METHODS
The analysis approaches to all data were informed by the following:
a. Rigorous qualitative analysis of themes using emergent as well as predetermined codes. All
interviews were digitally recorded after verbal consent was obtained. Interview/focus group audios
were reviewed by a research assistant and notes were captured for each interview/focus group.
Key quotes were captured in the note recording process. All notes were reviewed and coded based
on outcomes, lessons learned and activities/timelines of the project. As notes were reviewed, a
timeline table was maintained and chronology of activities and events were captured. Similarly, a
visual map of outcomes was maintained for each case study. See Appendices B and C.
b. Gender analysis framework was used both in the design of the evaluation (i.e. ensuring voices of
both men and women are heard) and during the analysis to assess the engagement of women in
the partnerships as well as to assess the outcomes and impact as it may relate to both women and
men. Leads on each project were asked to share how they used gender lens and/or gender
analysis in their sub-project. Additionally, the evaluators considering the following in the data
analysis:
 To what extent were men and women involved as representatives of the partner
institutions?
 To what extent were men and women involved in consultative processes, planning of
programs and interventions and evaluation?
 To what extent were men and women involved as the direct beneficiaries of the
interventions executed by the partner institutions? What efforts were made to provide
access to both men and women to the programs? What efforts were made to address
barriers that women, in particular, may face such as safety, transportation, cultural barriers,
roles of daughter, mother, wife; financial resources; support from family, friends and
community; etc.?
 How did gender roles impact successes or barriers in accessing programs/interventions and
in human development?
 To what extent were the outcomes realized by men and women? Did the data/evidence
reflect outcomes separately for men and women? How was this done?
 Were there any differences in the type of outcomes that men and women experienced?
What were these? What were the contributing factors?
 Were there any policies or practices that advantaged men or women? What were these?
How did they pose an advantage or disadvantage?
c. The involvement of key stakeholders in validating the findings as well as providing additional layers
of analysis.
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8.0 LIMITATIONS
The end-line evaluation of the IPHD initiative has a number of limitations:
1. As noted above, the donor asked for the evaluation to be focused to a limited number of case
studies to provide lessons through a “deep-dive” on two partnerships and their related sub-projects.
The evaluation is, therefore, limited in making generalizations for all other types of partnerships and
projects.
2. Due to limitations of time and resources, the sample of interviewees for each project was restricted.
There was also an understanding that it was important to limit the burden of time on the project
stakeholders, many of whom had already participated in a number of different interviews for other
purposes. The evaluators relied heavily on triangulating information from existing
documents/videos/images and previous evaluation findings.
3. Time and resources also limited the ability to interview other stakeholders such as farmers, policy
decision makers, parents, other partners, etc. who may have had perspectives on the outcomes
associated with the work led by the partnerships. This therefore limited the evaluators’’ ability to
validate the outcomes that were identified or to have primary outcome data from these
stakeholders.
4. Similarly, the evaluators were limited to the use of photos and videos that were already collected in
the projects by the partners themselves or their associates. These visuals were taken for different
purposes to the research at hand and slanted towards promotion purposes – i.e. to showcase a
particular event or activity. This, therefore, limits the ability to use photovoice from diverse
perspectives.
5. The lack of a clearly defined understanding of human development at the outset of the IPHD meant
that sub-project stakeholders were not focused on how the partnership goals and activities
translated into specific human development outcomes. In the limited interview time, stakeholders
were more at ease talking about the outputs related to their partnership and project activities and
found it difficult to think about what may have been outcomes that may contribute towards human
development or “unintended outcomes” that were related to human development. The discussion of
outcomes is therefore largely limited to “intended outcomes”.
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9.0 PREPARATION OF THE CASE STUDIES
A case study is a presentation or account of a complex phenomenon, activity or situation that allows a
rich understanding of the many components and factors that are at play. Case study analysis is the
process undertaken to derive meaning, knowledge and insight from the case study. In this report, a
detailed description of the case study is provided based on the data gathered using the multi-pronged
approach. In section 9.0, the analysis of the case studies is discussed in relation to the evaluation
purpose and evaluation questions. It is important to note that each case study had its own specific
objectives and the outcomes and lessons learned are specific to the context of that case study. The case
study objectives and outcomes are aligned with the overall objectives and outcomes anticipated from
IPHD – although, this alignment was not clearly presented by the stakeholders themselves.
A common template was used for both case studies in order to facilitate understanding for the reader
and to ease the case study analysis. As is common with case studies, it is important to establish the
context of the case study within which the partnership and the activities of the partners took place (The
Issue and the Context); and, it was important to outline the activities of that were undertaken in a
manner that helps the reader have a quick review of the journey that the partners undertook (Snapshot
of the Partnership, Activities Undertaken by the Partners and Timelines of Major Activities and Outputs
from the Sub-Project). The main focus of the case study was to describe the intended and unintended
outcomes as well as the lessons learned from the specific case study.
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9.0 CASE STUDY – INSTITUTIONAL PARTNERSHIP IN BUILDING CAPACITY FOR POLICY
AND PLANNING FOR SUSTAINABILITY IN URBAN FOOD SYSTEMS
A case study methodology for selected IPHD sub-projects was used to provide a comprehensive and indepth study of the institutional partnership and the outcomes resulting from the partnership activities.
Two IPHD sub-projects were identified for the case studies; the selection process is described in section
5.4 of this report.
A case study template was drafted based on standards of case studies in the literature and tailored for
the IPHD evaluation. Data from interviews, document reviews, review of video clips and photographs
supported the development of the case study. Data collection methods are discussed in detail in section
6.0. The focus of the case study was to provide the background context, understanding of the partners
involved in the institutional partnership, the activities undertaken by the partners, the discussion of
outputs and outcomes resulting from the partners’ activities and lessons learned. A detailed
comparative case study analysis and its relation to the broader human development outcome identified
in the IPHD study are discussed in section 11.0.
The case study, Institutional Partnerships in Building Capacity for Policy and Planning for Sustainability in
Urban Food Systems, was developed to provide an in-depth examination of the engagement between
AKU-EAI and UFV in activities that support human development and ultimately improve human
development in Africa. The partnership between AKU-EAI and UFV was a result of networking and
professional relationship that had developed between Dr Alex Awiti (Director of the AKU-EAI) and Ms.
Cherie Enns (Associate Professor, Faculty of Geography, Global Development Studies, UFV), who has in
the past lived in Kenya for many years. The partnership was also preceded and informed by an intern
from UFV who had been placed at AKU-EAI. When the call for proposals was requested by AKFC, Dr
Awiti and Ms. Enns advanced their discussions to form a formal partnership with the overall aim to seek
an interdisciplinary (multi-sectoral) regional approach to support urban food systems focused on cities
integrating sustainable diets, strengthened urban-rural linkages through wise stewardship of ecosystem
services while contributing to more resilient cities. The proposal was approved and a grant of $250,000
CAD was awarded to AKU-EAI to accomplish the objectives as outlined in the proposal in collaboration
with UFV. These objectives included a review of current policy and spatial planning on growing crop and
livestock production in urban and peri-urban areas with a view to understanding existing policy and
regulatory constraints to localized food system; to develop and share with local partner institutions,
including local authorities, methods for mapping potential land areas that could supply food for urban
areas; to promote world-class research, expanding the frontiers of knowledge on urban food systems,
grounding this within the East African context, in order to generate new insights, evidence about
emerging urban and agrarian transformations, its drivers and its implications (deliverables: regional
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workshop on urban food systems; and, to facilitate faculty and graduate student exchanges,
comparative analysis and research collaboration between East Africa and Canada.

9.1 The Issue and the Context
The urban context in Kenya provides an important backdrop to explore and explain the need for the
partnership between AKU-EAI and UFV as well as help the reader to understand the outcomes,
successes and lessons that were generated from the partners’ activities in relation to urban food
systems. The overall aim of the partnership between AKU-EAI and UFV was to advance knowledge for
strengthened understanding on urban food systems in East Africa through research, policy analysis,
capacity building and public engagement.
The following diagram (see Figure 3) highlights three context related issues (urbanization, urban food
systems and demand for food); each of the three concepts is related to each other and influence how
each has evolved. Central to this context is the knowledge that the current urban food system in Nairobi
is fragile and unsustainable. The system of production/sourcing, distribution (wholesale) and redistribution (retail) of unprocessed food is weak.
There is a need for new policy visions, and integration of new growing techniques (e.g. use of organic
fertilizers to help soil remain nutrient-rich) with traditional methods, within urban food systems thinking
in Kenya. Issues such as pests, refrigeration, flooding, transportation, sanitary and safe food as well as
issues such as temporary physical infrastructure of markets need to be addressed. In addition, the
emergence of modern food retail such as supermarkets also play an important role in stimulating
innovation and access to safe and nutritious foods for the population.
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Figure 3: Urban Agricultural Context in Nairobi, Kenya
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9.2 About the Partners
9.2.1 Aga Khan University – East African Institute
The Aga Khan University East Africa Institute (AKU-EAI)
was established in 2013 with the mission “to provide a
coherent and impartial evidence-based platform for
policy formulation, decision-making and action to
address the challenges and harness the opportunities for
adaptive and sustainable social and economic
development while ensuring a resilient environmental resource base”.5 Using interdisciplinary and
integrated policy-oriented research, AKU-EAI develops relationships and partnerships with academic,
policy, government and civil society organizations to further its goals including research dissemination
and supporting policy formulation based on research. This includes public engagement and capacity
development. AKU-EAI’s regional focus includes the following countries – Kenya, Tanzania, Uganda,
Rwanda and Burundi – and programmatic areas – Integration and Regional Food Security, Education and
Regional Integration, Transboundary Biodiversity and Ecosystem Services, The Creative Economy and
Population Health and Human Development. AKU-EAI applies for external grants to conduct research
and policy think tank activities.
AKU is one of two universities within the Aga Khan Development Network (AKDN). It has campuses in
Pakistan, Kenya, Uganda, Tanzania and United Kingdom.
The AKDN is founded and guided by His Highness the Aga
Khan as a network of development agencies with
individual mandates that address social, economic and
cultural dimensions of development. Active in 30
countries, these agencies share a mission to improve
living conditions and opportunities for the poor,
predominantly across Africa and Asia.
The AKDN and all its agencies are guided by an ethical
framework that is rooted in the ethics of Islam and the
role of the Imam (spiritual leader) which His Highness the Aga Khan fulfills. “The ultimate aim of AKDN’s
work is to help people move beyond dependency and become self-reliant. AKDN ethics include
inclusiveness and pluralism. AKDN does not restrict its work to a particular community, country or
region and aims to improve living conditions and opportunities for people regardless of their particular
religion, race, ethnicity or gender. AKDN employees are also of different faiths, origins and
5

https://www.aku.edu/about/at-a-glance/Pages/our-vision.aspx
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backgrounds. AKDN believes that society is best served when it provides the space and the means for
human beings to reach their fullest potential, regardless of their background. The framework stresses
education and research as one of the means by which individuals and societies reach that full
potential”.6
9.2.2 University of the Fraser Valley
University of the Fraser Valley (UFV) is an accredited,
public university located east of Vancouver in British
Columbia, Canada, with an enrollment of about 15,000
students per year. The university has several campuses
with locations in Abbotsford, Chilliwack, Mission, Hope
and Agassiz as well as Chandigarh, India. UFV offers over 100 programs including two master’s degrees,
15 bachelor’s degrees, majors, minors and extended minors. A number of UFV’s departments and
programs intersect with the aims of the partnership with AKU – these are:



The Centre for Global Development (CGD) is an “interdisciplinary program designed to equip
students with the critical academic knowledge, skills and experience required to function effectively
as development professionals in Canada or abroad.” The CGD has several international development
programs leading to a Bachelor of Arts in Global Development Studies, Certificate in International
and Development Studies and Associate of Arts in International and Development Studies. The CGD
provides opportunities for internships through service learnings including support and guidance to
access scholarships such as the Canadian Queen Elizabeth II (QE II) Diamond Jubilee Scholarships.
These scholarships support young global leaders across Canada and the Commonwealth to create
sustainable impacts through cross-cultural exchanges and learning.



UFV’s Agriculture Centre of Excellence (ACE) promotes and champions a network of innovation in
agriculture education, technology and research. The Centre facilitates knowledge transfer by acting
as a coordinating hub to bring together expertise from established institutions and organizations in
areas of plant and animal production, food safety, agribusiness, policy, and technology
development.



The Agriburban Research Centre (ARC) is dedicated to the study of landscapes on the edge of major
urban areas, with a focus on creating thriving agricultural regions within regional cities. ARC draws
on global examples to study intensive agriculture, residential and agricultural interactions, agrarian
migration experiences, fringe development, agricultural/ecological interactions, and land use
regimes. ARC’s vision is dedicated to food security through sustainable land use. Its mission is to
explore agricultural land use on the rural-urban fringe through rigorous applied interdisciplinary

6

www.akdn.org
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research, and to engage communities in developing best practices in support of food security
through sustainable land uses.

9.3 Partners’ Sub-Project Activities
Both AKU-EAI and UFV identified mutual benefits from entering into the partnership and to further their
common objectives as well as their own specific ones. AKU-EAI has identified urban food systems as an
important area of focus. Its concern is with the rapid urbanization in East Africa with an unprecedented
rise in demand for food, massive sprawl and crowding out of peri-urban agriculture. In addition, the land
fragmentation, degradation and climate change has accelerated decline in food production in rural
areas. AKU-EAI identified a need to understand more detail about the urban food shed and the
dynamics of rural-urban food flows and the innovation required on urban planning to release new land
as well as protect existing urban and peri-urban farmland.
UFV has strong interest in global development and has an established Agricultural Centre of Excellence
as well as a Centre of Agriburban Research. The partnership among UFV (Agriburban Research Centre
and Global Development Institute), Aga Khan University (East African Institute), and Ardhi University
(Institute of Human Settlement Studies)7 provided a platform for a multi-disciplinary research approach
to urban agriculture that included students, scholars, and experts in GIS (Geographical Information
Systems), mapping, urban and community planning, agricultural studies, climate/climate change as well
as experts who have experience in local geography, weather, botany, soils studies, industrial design
technology and informal settlement upgrading/development. By building a consortium between
Canadian and international universities, and enabling collaboration among student interns, researchers,
analysts and scholars, the project supported internationalization of education and promoted multidisciplinary and multi-national collaboration in developing a global policy framework that addresses vital
global issues.
The value for the partnership for both AKU-EAI and UFV was significant in that there were mutually
relevant goals for knowledge generation but each partner brought unique assets to the partnership that
benefited each other. AKU-EAI provided a context for research and internship experience, mentorship
for students seeking global exposure as well as the opportunity to develop capacity for regional
approaches to address complex urban food system problems. UFV provided both expertise of their
faculty and research centres as well as the students who provided an expanded resource to conduct
field research and support other activities such as knowledge translation and transfer. In both instances,
they were able to expand their networks and connections in their own regions but also internationally.
7

Ardhi University is situated in Dar es Salaam, Tanzania and is one of the sites for the QEII internship placements and a partner
with AKU-EAI.
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Both partners found the opportunity as a means of expanding their own capacities to meet their mutual
as well as specific objectives. In addition, each partner established increased exposure globally through
their joint efforts and increased credibility.
The partners’ sub-project activities took place between 2014 and 2017. The specific objectives of the
joint proposal from AKU-EAI and UFV identified the following mutually beneficial objectives and
activities:









To review current policy and spatial planning on growing crop and livestock production in urban
and peri-urban areas with a view to understanding existing policy and regulatory constraints to
localized food systems (deliverables: policy working papers; policy briefs)
To develop and share with local partner institutions, including local authorities, methods for
mapping potential land areas that could supply food for urban areas. Mapping potential food
sources would provide a framework for analyzing the capacity to produce food locally at the
scale of an individual city (deliverables: training packages or tutorials on spatial analysis; spatial
database of satellite imagery and derivative map products of Nairobi and its adjacent rural
areas)
To promote world-class research, expanding the frontiers of knowledge on urban food systems,
grounding this within the East African context, in order to generate new insights, evidence about
emerging urban and agrarian transformations, its drivers and its implications (deliverables:
regional workshop on urban food systems; case studies)
To facilitate faculty and graduate student exchanges, comparative analysis and research
collaboration between East Africa and Canada, thereby improving scholarship and strengthening
the next generation of intellectuals concerned with land use planning, urbanization and food
systems. (Deliverables: faculty exchanges; grant proposal to replicate this study in Kampala and
Dar es Salaam).

9.4 Timeline of Major Activities & Milestones
The following diagram (see Figure 4) provides the major activities and milestones of the journey to the
AKU-EAI and UFV partnership and their joint activities in relation to the sub-project on building capacity
for policy and planning for sustainability in urban food systems.
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Figure 4: Urban Food Systems: Timeline of Major Activities & Milestones
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9.5 Outputs Resulting from Partners’ Activities
The following section provides a high level summary of the outputs that were generated from the
partners’ activities and detailed discussion of each of the three core outputs: 1) knowledge production;
2) co-production of knowledge products; and, 3) dissemination and outreach.
9.5.1 Summary
The partnership between AKU-EAI and UFV aimed at meeting specific objectives and overall
deliverables. The table below (see Table 4) summarizes the extent to which these objectives were
achieved followed by a discussion of the outputs resulting from the partners’ activities.
Table 4: Urban Food Systems Sub-Project Objectives
Objectives

Achievements

To review current policy and spatial planning on growing crop and livestock
production in urban and peri-urban areas with a view to understanding existing
policy and regulatory constraints to localized food systems (deliverables: policy
working papers; policy briefs)

Met

To develop and share with local partner institutions, including local authorities,
methods for mapping potential land areas that could supply food for urban
areas. Mapping potential food sources would provide a framework for analyzing
the capacity to produce food locally at the scale of an individual city
(deliverables: training packages or tutorials on spatial analysis; Spatial database
of satellite imagery and derivative map products of Nairobi and its adjacent rural
areas)

Partially met

To promote world-class research, expanding the frontiers of knowledge on urban
food systems, grounding this within the East African context, in order to generate
new insights, evidence about emerging urban and agrarian transformations, its
drivers and its implications (deliverables: regional workshop on urban food
systems; Case studies)

Met

To facilitate faculty and graduate student exchanges, comparative analysis and
research collaboration between East Africa and Canada, thereby improving
scholarship and strengthening the next generation of intellectuals concerned
with land use planning, urbanization and food systems. (Deliverables: Faculty
exchanges; Grant proposal to replicate this study in Kampala and Dar es Salaam).

Met
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9.5.2 Knowledge Production
The IPHD grant supported three key studies: a wet market survey, a supermarket survey and a land use
survey using satellite maps. The research planning was supported by cross collaboration between the
partner institutions. Developing the research tools, data collection and analysis had significant
involvement of the interns without whom it would have taken much longer to complete the studies. The
key value of the partnership was to increase the research capacity of the AKU-EAI.
Wet Market Survey
A cross-sectional descriptive wet market survey targeting public food markets in Nairobi used mixed
methods. In each of the 18 markets, vendors were interviewed to determine produce type and source of
produce as well as to make observations on market facilities documenting: water and sanitation
conditions, floor type, roof type, waste management, storage of produce, and whether market facility
was temporary or permanent. The key conclusions from the wet market survey were as follows:



The urban food system is precarious – eight out of 10 wet markets are temporary in nature;
there are significant concerns regarding food safety related to water and sanitation, garbage
disposal and drainage; there is only one wholesale wet market; average produce sourcing
distance is 175 km; sources of food do not change with the season and costs are passed on to
the customer; redistribution of food is largely by handcarts.



Nairobi’s food system is characterized as a network of largely informal markets and self-directed
agents – as evidenced by the products sold, produce sourcing, produce sourcing distance and
the variety of methods of transportation used.

Supermarket Survey
The supermarket survey targeting major supermarket retail chains in Nairobi identified several key
findings to influence policy, supermarkets and farmers in their perceptions about urban farming, in how
they make decisions about urban food systems and what the potential may be for the future of urban
food systems:







Policy makers must focus on the informal food economy as a viable space for innovation and
development as well as poverty reduction interventions in Kenya and East Africa.
Farmers benefit more from dealing with modern food retailing outlets than with the informal
food economy – although there is a risk that a majority of the farmers could be excluded from
this opportunity owing to stringent quality standards of production and distribution.
Managers dealing directly with farmers allow the farmers to be more directly involved in quality
control.
Retailers regularly provide expert advice and agriculture training to farmers- improves skills and
knowledge.
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Food supply chain systems providing supermarkets with perishable food products become direct
and efficient while also supporting the domestic agriculture economy – this benefits both the
formal and informal agriculture sectors.
Market alternatives at the farm stimulate the agriculture sector through capital investment.

Land Use Study
The satellite mapping of land use in Nairobi and adjacent rural areas helped to support a framework for
analyzing the capacity to produce food locally at the scale of an individual and at the level of the city.
There is potential to use this technology, train city staff and use the maps for ongoing city planning,
zoning decisions and supporting urban farmers with capacity development, guidelines for farming,
storage, care of livestock, safe food and connections to local markets.
9.5.3 Co-Production of Knowledge and Knowledge Products
A key strategy used by AKU-EAI and its partners was to engage with others involved in the urban food
system research, advocacy and policy issues through existing as well as planned events, platforms and
other strategies. These approaches were used to increase discourse and debate on food security
especially for poor urban households, exchange experiences and merits of localized production in the
form of urban and peri-urban agriculture, identify best practices and develop policy instruments and
tools in a participatory way. The following specific results emerged out of the co-production of
knowledge and knowledge products:



Engagement of farmers in the research and various discussion forums has given some farmers
the opportunity to share their views and concerns as well as experiences and expertise – the
initiative has empowered these farmers and has the potential of empowering more farmers in
the future.



Identification of examples of effective urban farming including innovative techniques for
addressing some of the challenges urban farmers encounter.



Demonstration of how a sustainable urban agriculture enterprise (i.e. Kiroko Enterprises) can
influence, engage and mobilize local communities around a plurality of social, economic, and
environmental issues. For example, Mr. Francis Wachira (an urban farmer in Nairobi with Kiroko
Enterprises) used community engagement to change common perceptions of what an urban
farm could look like – i.e. the use of dairy goats, guinea pigs, chickens, rabbits and fresh
produce. He showed that guinea pigs are identified as a viable source of protein in Africa and
have a good immune system which makes them resistant to diseases. Their adaptability and
affordability suggest they may be the next step for urban agriculture in East Africa. Rabbits and
dairy goats are beneficial to the urban farming system: small in size, minimal labour, nutritious,
do not require a lot of capital to start farming, produce less waste than cattle, production cost is
37

half when comparing a goat to a cow. Goat milk is high in calcium, phosphorus, chlorine, and
vitamin B1 - it is easily digestible, low in sugar, and has a low cholesterol content.



Changes in perceptions amongst the public and policy decision makers of the role of urban
agriculture in meeting social, economic and environmental development.



The forums have also enabled linkages between farmers and distributors and retailers thereby
creating links between the informal and formal economy.

The UFV interns were instrumental in gathering information about Mr. Wachira and his urban farm and
developing the Urban Farmers’ Handbook. They also participated in gathering and consolidating input
from stakeholders’ input and feedback on policy issues related to urban farming.
9.5.4 Dissemination and Outreach
Much of the planning for dissemination and outreach were discussed and planned during joint meetings
with the leadership and staff of AKU-EAI and UFV. The interns provided practical support in developing
the dissemination tactics such as the Urban Farmers’ Handbook, organizing events and presentations
and preparing policy papers.
The various mechanisms used to disseminate the research findings and best practices have had positive
uptake. The Urban Famers’ Handbook has been accessed both in print and online and the promotional
video for the handbook and the media stories have been well received as evident through positive
feedback and downloads. The Kiroko Enterprises has also experienced a big surge in visitors interested
in urban farming including people who are interested in farming, government and civil society officials
as well as various media outlets and researchers.
Stakeholders reported that these strategies have contributed towards the following:



Increased knowledge and awareness of urban farming and innovative production technologies.



Increased appreciation of the value of informal food economy.



Increased public knowledge of where food comes from (the consumer survey may provide
additional evidence).



Increase in some farmers' knowledge, skills and access to market.



Sharing the work of the project has also informed similar initiatives in Dar es Salaam and has the
potential to inform policy and initiatives across East Africa and in Canada. For example the food
market survey was replicated in Dar es Salaam; work being done by AKU-EAI with youth was also
informed by the project activities – particularly as it related to youth’s understanding of food
and where food comes from as well as the perceptions of youth about urban farming. A video
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was produced to encourage unemployed youth who are at risk to try their hand at growing
food.
The research findings have also informed an online certificate course developed by UFV with
various funding partners and offered through Eminus Academy called Seeds to Market,8 which
targets youth in developing countries to address food insecurity. The course has been offered to
over 500 youth to date.
Other initiatives have also been informed by the research findings and the best practices
gathered in the handbook and videos. For example the Ministry of Agriculture teaches skills to
different groups (men, women, and youth) on how they can generate income from farming.

Overall, the promotion and integration of agriculture into urban settings empowers individuals as actors
within their own food systems, rather than them just being consumers – it helps to close the gap
between people and their food.

9.6 Outcomes Resulting from Partners’ Activities
For this case study, “outcomes” are referred as changes in the behaviours, practices, actions, policies,
resources and relationships of an individual, organization, partnerships or network of systems. The
outcomes harvesting (data collected through document reviews, interviews and images/videos) point to
three types of outcomes that were associated with the partnership activities: institutional
strengthening, human capabilities and policy and practices. The combination of these three outcomes
has contributed towards human development in the region (see Figure 5). Each of these outcomes is
discussed below.

8

http://www.eminusacademy.com/food-systems-from-seed-to-market.html
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Figure 5: Sustainability in Urban Food Systems – Outcomes from Partnerships

9.6.1 Institutional Strengthening
Both AKU-EAI and UFV have been strengthened in a number of ways through their partnership and subproject activities. This is demonstrated but not limited to three key areas: 1) research capacity and
continuing research activity; 2) institutional processes and infrastructure; 3) institutional positioning.
9.6.1.1 Research Capacity & Continuing Research Activity
The mutuality of the benefits and the close collaborative working relationship created specific value for
the institutional partnership. For UFV, the partnership allowed students opportunities to learn in the
field and for AKU-EAI, and it allowed greater movement on a number of its research and policy
objectives. Specifically, various interns helped to increase the research capacity at AKU-EAI and the
grant provided the resources to hire a research fellow and additional staff for data collection and
administrative support. Undertaking spatial research to understand land use in Nairobi and surrounding
areas allowed AKU-EAI to purchase software and gain specialized knowledge and skills in undertaking
spatial research. The research methods used for the studies and the products from the research
activities are helping to inform continuing work that the AKU-EAI is conducting in the region; and
similarly, informing faculty and students at UFV and graduates in their ongoing research. Without the
partnership, the research and the stakeholder engagement may have taken significantly longer to
undertake; and, the conferences and knowledge products (e.g. videos, handbook for urban farmers)
may not have been possible.
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9.6.1.2 Institutional Processes and Infrastructure
There were also lessons learned along the way that helped to strengthen how AKU-EAI manages its
processes for hosting/supporting and mentoring interns. The partnership has provided experience and
has established a strong and sustainable pathway to engage
students in internships to support research activities, policy
analysis, public engagement and knowledge dissemination to a
“….we never want to promote
wide range of audiences. The experience has also created
the colonial history…walking
increased confidence at UFV to support students in conducting
into Africa and thinking know
internships in the East African context. The university has
everything. We took a lot of
established good orientation to cross-cultural sensitivity, safety
time to consider how to do
and security guidelines and policies as well as knowledge on
things ethically consideration
navigating
inter-institutional
in what we are doing and
policies and procedures.
doing it correctly…a lot of selfLessons were also gathered
evaluation constantly”
around managing research grants.
The greatest benefit for UFV
Towards the end of the subwas the dissemination of
project, a grant administrator
knowledge by the students.
position was created at AKU’s East
The interns were required to
Africa campus for support not only to AKU-EAI but to other departments
share their experiences and
at the university.
projects at a large-scale
community outreach event at
9.6.1.3 Institutional Positioning
the end of the project in both
AKU-EAI has also been able to strengthen its position within the East
their
host
and
home
African context. The research, stakeholder engagement activities and the
universities. Other students at
exposure of the institute and its work to policy decision makers, NGOs
UFV also participated at the
within the region as well as scholars and NGOs internationally has
Cities and Food conference as
helped to increase AKU-EAI’s visibility, credibility and potential partners
well as get exposed to the
for future endeavors.
work in East Africa through
At an individual level, the Director of the AKU-EAI, Dr. Alex Awiti, was
informal conversations, online
given cross appointment with the UFV. This has created an ongoing and
Blog kept by the Interns, etc.
long term linkage between the two institutions, deepened the academic
Many UFV students were
ties and increased the potential for joint initiatives in the future. This has
inspired by the interns to
also contributed to enhancing Dr. Awiti’s international reputation in the
address global issues in their
field. Similarly, Ms. Cherie Enns’ cross appointment with AKU is currently
studies as well as apply for
under consideration.
internships themselves.
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The partnership between AKU-EAI and UFV also helped to increase both institutions’ profiles and
involvement with international universities and globally minded objectives. A set of continuing initiatives
has also resulted such as the development of a partnership between AKU-EAI with the University of Dar
es Salaam on urban food systems and has sparked the discourse on a regional food system. An initial
meeting to talk about a regional approach has already taken place. Similarly, UFV is working on an online
course, Seeds to Market that is informed by the work that came out of the project.
Faculty from AKU-EAI and UFV benefited from scholarly exchanges – virtually and through site visits.
They created stronger international networks with scholars outside the partner institutions and with
local experts. The faculty had opportunities to present their work at the planned conferences and have
been invited to present at other venues beyond those that were planned by the project. One key
conference is an international conference on African studies in Switzerland where several of the faculty
and interns are involved.
For UFV, several faculty members travelled to East Africa, participated at the Cities and Food conference
and supported and mentored students. These activities helped to foster knowledge exchange and create
greater ties and opportunities between the two institutions thereby increasing both institutions’
capacities and potential for future collaborations. A few of these faculty and students have been
inspired to reach out to the farming community in British Columbia as a way to create greater
understanding of the issues, concerns and best practices.
9.6.2 Human Development – Improved Human Capabilities and Opportunities
The IPHD grant played a key role in supporting the partnership to develop human capabilities and
improving their opportunities. Table 5 below summarizes the groups that benefited in improved
capacity in a number of different ways.
Table 5: Human Capacity Development
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9.6.2.1 Research Fellowship
The grant supported the hiring of one full time research fellow from Kenya who was starting to think
about his doctoral research. His Master’s degree was in environmental planning and management,
water governance and climate change adaptation. This two-year fellowship provided valuable
experience in research methods including development and testing of survey tools, coordinating all
aspects of the project, writing reports, organizing stakeholder meetings and conferences as well as
mentoring interns. He acquired a significant understanding of urban food systems and the role of
supportive policies. He took great interest in learning about the urban food policies in Canada and in
Vancouver specifically and how it can inform the policies in Nairobi and Kenya broadly. He had
opportunity to spend time at UFV, make local visits to both rural and urban farms in British Columbia as
well as participate in the Cities and Food conference held at UFV.
The experience with the urban food system project provided this research fellow the opportunity to
think through his own doctoral studies, develop a focus for his own research as well as develop valuable
networks and contacts around the world. The network he built within East Africa, Canada and elsewhere
has served him well. He is currently a doctoral candidate at the University of Nairobi where he is
focusing his research on the environmental aspect of sustainability of food systems. He was successful in
securing a research foundation scholarship, which involves studying sustainable food systems in Bolivia
and Kenya and is part of a broader global partnership between University of Nairobi and University of
Bern in Switzerland where he will be going to conduct a presentation on behalf of University of Nairobi.
The institutional partnership has contributed significantly to this PhD student’s career pathway and
increased the opportunity and potential for his positive contribution to food security issues in East
Africa.
9.6.2.2 Internships
The project involved four interns from UFV who were placed at the EAI at various points in the project
cycle that lasted between three to seven
months. All four students were in various
undergraduate degree programs at UFV three of the four interns were Canadian
and received the QE II scholarships while
one was an international student at UFV
from Uganda and received the Aga Khan
Foundation internship for her placement.
These internships have supported the
pathway to the development of a new
generation of researchers in urban food or
other international development sectors.
UFV Interns and conference participants at the Cities and Food
conference
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The interns have developed an understanding of global issues and acquired confidence in identifying
global solutions. All have developed profound cross-cultural knowledge and cultural humility along with
skills in conducting research, translating research findings and promoting best practices in accessible
ways to various audiences, engaging stakeholders, community building and understanding and
addressing the various factors that impact on policy decisions. A key benefit for the interns has been the
strong network they have established with each other, other interns situated in East Africa (e.g. at Ardhi
University), with faculty, and other scholars internationally. All interns also described how the
experience has enhanced their personal growth – the ability to live and work outside their usual
environments, the ability to navigate cross culturally, and to work in teams but also to take initiative and
explore and enhance their understanding of another country.
One of the interns was accepted for graduate studies at the Basillie School of International Affairs (a
joint program of Wilfred Laurier University, Centre for International Governance Innovation and
University of Waterloo) with a focus on urban food systems. His internship experiences were a direct
contributor to his decision to pursue graduate studies in urban food systems. The internships in East
Africa were a key success factor in being accepted in the graduate program. His supervisor, Dr.
Johnathan Crush, was one of the keynote speakers at the Cities and Food conference held at UFV and is
the Director of the Hungry Cities initiative in East Africa. Beyond his role with the urban food system,
this intern related that he had learned a lot about how to influence policy in interesting ways. He had an
opportunity to work on how to engage youth in the policy process – this was done at the Aga Khan
Academy in Mombasa where research conducted by youth under the supervision of AKU-EAI resulted in
four short performances bringing youth and policy makers together with a view to engage in policy
discourse.
A second intern was offered a subsequent six month internship at AKU focusing on child enabling
spaces. Her supervisors are leaders from AKU-EAI. This internship is supported by the AKDN internship
program and is a direct result of having been involved with the urban food systems project and the
networks she was able to establish. An important benefit has been the linkages she has been able to
make between food, nutrition and children and their spaces. During her internship, she had started to
work with a local non-governmental organization, Kenyan Youth Media which provided free media
training for youth – supporting youth photographers and youth documentarians. She realized there was
a significant gap in spaces for children and there was a huge space for social action around this issue.
The photo exhibition, therefore, focused on child friendly spaces and child built environments in Nairobi.
Her research questions addressed why there weren’t spaces for children in Nairobi which lead to the
realization that there is much room for social action with this issue.
A third intern from UFV (whose internship was supported by the AKF internship program) reported that
she has been able to transfer her knowledge of urban food systems to her home country of Uganda in
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an informal manner through her friends and family. For examples, she started a kitchen garden growing
food for herself and her family and inspiring others to do the same. This intern was also heavily involved
in planning the conference, Cities and Food, at UFV. She sees opportunity to make a greater impact in
Uganda and elsewhere by supporting policy discussions and promoting urban farming. She has also been
inspired to pursue graduate studies and is looking for an appropriate program in Canada.
A fourth intern from UFV has been approved and will be arriving at AKU-EAI shortly. This intern will also
be presenting a paper at the June conference, European Conference on African Studies in Switzerland.
9.6.2.3 Farmers/Public
An overall outcome of the urban food systems grant has been to raise or elevate the voices of the
farmers and to empower them to advocate for themselves so as to impact perceptions of urban farming
in the broader society and with policy decision
makers, in particular. Specifically, the research has
raised and documented the issues that are of
importance to urban farmers and urban agriculture.
More importantly, however, the stakeholder
engagement activities (e.g. workshops, conferences)
and the activities to promote best practices (e.g. the
Urban Farmer’s Handbook, promotional video,
website, etc.) have translated the research findings in
an accessible manner. Farmers or potential farmers
were also better informed about the legislative
process and the Nairobi City Council Urban Agriculture
and Promotion and Regulation Bill.9 Detailed
discussion on the implication of this legislation is
discussed in section 9.6.3.

Urban farmers’ innovations in action

One of the highlights of the project has been the
specific profiling of Mr. Wachira, the dedicated urban
farmer and founder of Kiroko Enterprises10 who has
successfully implemented a sustainable urban farm.
Through significant engagement with Mr. Wachira (i.e.
interns conducted over 20 interview sessions with Mr.

9

The Nairobi City Council Urban Agriculture and Promotion and Regulation Bill, 2014 was a repeal of the legislation that
outlawed and criminalized urban farming. This legislation brings Nairobi in line with other urban centers globally that are
encouraging urban farming including the progressive legislation in Canada such as the City of Vancouver.
10
Kiroko Enterprises is an organic farm in Nairobi founded by Francis Wachira. The urban farm has become a showcase of how
a farm can contribute to its surrounding community, the economy, and promote healthy environmental practices.
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Wachira); he articulated his experiences, successes and challenges. This has been captured and
promoted using strategies such as a handbook, video and media exposure. Francis’ experience serves as
a proof of concept and a valuable demonstration initiative for those who have been skeptical about
urban farming, for those interested in urban farming and for students, scholars and policy decision
makers who are interested in learning. The media exposure of the research, particularly about Kiroko
Enterprises has provided legitimacy to farmers in the urban context.
Although the project did not intend to make a broader impact on the public at large, there have been
several observations made by those involved in the interviews as well as noted in conference
presentations and online media stories reviewed for this case study of the spillover effects of the
project’s work. It is difficult to make a direct link to the contribution that the project’s activities with
these outcomes; however, these types of projects may have contributed to a cumulative influence on
the outcomes.








Gave voice to communities through the research and engagement processes. This was
particularly true for farmers but also for other groups such as vendors. Examples were given of
discourse in the public on sustainable food systems particularly for those living in urban areas.
Media stories and online videos have increased exposure of food issues to the public –
particularly, related to where food comes from and the ability for individuals to have a direct
impact on their food sources by getting engaged in simple things such as planting food in pots,
having a kitchen garden, sharing what one grows within neighbourhoods, the logistics of raising
small animals such as chickens and rabbits in small spaces, etc.
Changing perceptions about urban farming for personal use, shared economy and/or income
generation.
Clarifying and raising the issues related to the
informal food economy and influencing both the
modern formal food economy and policy
decision makers to identify innovative ways of
addressing these challenges. Through the
research process, a few supermarkets have
indicated the role they are playing in working
directly with farmers to improve safe food
production. The dissemination of these practices
has sparked interest and has the potential for
innovation and action.
A guided tour of an urban farm for the public
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9.6.3 Policy and Practices
Civil society action on urban farming over many years was a critical factor in influencing the passing of
the Nairobi City Council Urban Agriculture and Promotion and Regulation Bill in 2014. Just prior to the
passing of the Bill, AKU-EAI and its partner UVF was asked to review the draft Bill and provide critical
feedback. This feedback helped to shape the final legislation. A key contribution of the partnership was
the collaborative action taken by faculty, researchers and students from both institutions in translating
the legislation to a wide range of stakeholders and supporting the implementation of the spirit of the
legislation. For example, students, researchers and faculty described and discussed the implications of
the legislation at various events and conferences. They also helped to implement some of the
components of the legislation such as promoting urban farming, sharing best practices and conducting
research to identify land that can be used for urban farming.
The focus on protecting urban farming and the ensuing legislation has created a greater visibility for
food production in Nairobi and more generally in the region. Interviewees indicated that county
government officials who were engaged in the process by making presentations and participating as a
subject in the promotional video have not only established better relationships with AKU-EAI but have
developed a better appreciation of the farmers and are more likely to champion their cause.
Government/policy decision makers benefited from the research findings, the discussions with various
stakeholders, the policy review and feedback from AKU-EAI and witnessing the success of the Kiroko
Enterprises firsthand. There is indication that these activities influenced the legislative decision making
process. The documentation of urban farming best practices and the GIS maps of land use helped to
address many of the gaps and concerns. Specifically, it helped address pending questions such as
interest in urban farming, its acceptability, issues related to safe and nutritious food – particularly as it
related to cleanliness and mixing with wastes, and availability of land for growing food.
Media stories following the passing of the Bill indicate that the Ministry of Agriculture, Livestock, and
Fisheries is also poised to help form groups of farmers and teach them skills on how they can generate
income from farming, support increased networking and support exhibits on best practices at select
farms as well as venues such as the Nairobi National Trade Fair.
The mapping of food sources and the software used for satellite maps of land use have the potential to
help city officials in ongoing planning efforts. A key deliverable was to develop and share with local
partner institutions including local authorities, the methods for mapping potential land areas that could
supply food for urban areas. Specifically, there was intent to develop training packages or tutorials on
spatial analysis. However, due to turnover of city staff, it was not feasible to train staff on spatial
analysis, spatial database of satellite imagery and derivative map products of Nairobi and its adjacent
rural areas. There is however potential for conducting this training beyond the project timeline.
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It is hoped that the legislation, research findings, promotion of best practices in urban farming, the
supports and guidelines from the county as well as the Ministry of Agriculture, Livestock, and Fisheries
will increase the uptake in urban farming in a sustainable and effective manner.

The Nairobi City Council Urban Agriculture and Promotion and Regulation Bill, 2014 which
was a repeal of the legislation that outlawed and criminalized urban farming brings Nairobi
in line with other urban centers globally that are encouraging urban farming including the
progressive legislation in Canada such as the City of Vancouver. As a result, a number of
possibilities are now open to action and activities as identified in the Bill itself such as the
1
following :


Food and nutrition security by empowering people, allowing and facilitating
agricultural activities.



Establishment of support such as a county agriculture development fund, capacity
development in food production including commercial livestock farming, animal
health, disease and pest management practices, biogas and organic compost and
manure production, production of crops, vegetables, fruits, fish farming and breeding.



Promote and support urban farming including the various ways in which it can be
carried out as well as structures that support agriculture activities (e.g. tool sheds,
greenhouses, fish structures, hay barns and instructional spaces).



Promote best practices and regulate production, processing, marketing, grading,
storage, collection, transportation.




Regulate access to land and water for urban farming.



Establish procedures to access agriculture resources, monitor positive and negative
impacts, allocate responsibilities to respective county institutions as well establish
procedures for compliance/law enforcement.



Ensure urban agriculture is considered in the urban planning process as a component
of land use and food policy, zoning, marketing and infrastructure.

Ensure public health and food safety by defining environmental standards including
safe use of organic wastes.
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9.7 Lessons Learned
In this section, key success factors are discussed that have supported/enabled the partnership between
AKU-EAI and UFV, the activities undertaken with the grant, and the outcomes resulting from these
activities. In addition, challenges encountered and how they were addressed is also discussed.
9.7.1 Enabling Factors
The success or enabling factors for the project are summarized under the following four categories: 1)
values; 2) people; 3) structures; and, 4) processes.
9.7.1.1 Values
There were intrinsic values that the two institutions and its people held that provided a strong
foundation upon which to build the partnership and its subsequent work. These included the following:







A true desire to make a difference in the global context.
Respect and value for knowledge from diverse sources and a respect for the lived
experience of people affected – this was evident in the approach taken to engage a full
range of stakeholders at different stages.
Strong value for urban agriculture and civil society engagement.
Ensuring there is a sustainability lens that guides the planning and the activities.

9.7.1.2 People
The relationship that pre-existed the partnership (i.e. between the leadership of AKU-EAI and UFV) was
a key factor in enabling mutually beneficial, collaborative goals with shared objectives. Both institutions
had different objectives and needs but together they were able to support each other to meet these
objectives/needs. Allocating the funding to one organization (AKF-EAI) to manage the funds was a
demonstration of the trust and a value that the global south partner should in fact be the ultimate driver
for the funds. In reality, decisions on how to use the grants were made collaboratively – again
demonstrating the respect each partner had of the other. The distribution and accounting of the funds
had some challenges because of different accounting practices and different policies on what and how
expenses are reimbursed.
9.7.1.3 Structures
The smaller size of the EAI within AKU nested within the larger entity of the AKDN provided the
partnership flexibility as well as access to broader AKDN reputation, expertise and resources. The small
size of the team created opportunities, especially for the interns who benefited in having significant
responsibilities while having close relationships with others in the team for support. At the same time,
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the AKU-EAI and UFV could leverage the AKDN when reaching for stakeholder engagement within East
Africa as well as Canada.
The selection of UFV as a partner for the urban food system project was valuable for AKU-EAI for several
reasons:






Canada is one of the pioneers of an elaborate and successful urban food system strategy especially in terms of legislation. Vancouver has strong legislation for urban agriculture. Learning
from the best in the developed world was considered an important factor for the project’s
success.
UFV is located in an agricultural area – has agricultural land – in a city that has strong values in
terms of urban agriculture, demonstrated through policy and practice.
The acceptance of UFV for the Queen Elizabeth II (QE II) Diamond Jubilee Scholarship program
to support intern placement at AKU-EAI.

9.7.1.4 Approach/Processes
There were a number of approaches that were identified as strong enablers:










The partnership modus operandi was collaborative including the decision making process on
what would be done, who would do it and how it was done.
There was significant face time between the partner leaders – although some of the AKU-EAI
staff spent time in British Columbia, Cherie of UFV spent a considerable amount of time in East
Africa. This provided a continuous level of engagement between the leadership and support to
the staff and interns who were conducting field research, policy analysis and other activities.
The project plan had significant synergy in that each major activity leveraging on the outputs of
another major activity. For example, the research findings were a critical asset in supporting
discourse with various stakeholders. Engagement of the stakeholders and the research were
important inputs to the knowledge products. The support of internships provided a significant
resource for the research activities.
The interns were well prepared by UFV on the Nairobi and East African context so they were
well poised to optimize their cross-cultural experience. Their cultural and intellectual humility
was well received. In addition, when interns completed their experience at AKU-EAI, there was a
smooth transition and handover to the next intern who was placed at the university.
The partnership between AKU-EAI and UFV included gender considerations in capacity building for
policy and planning for sustainability in urban food systems. These considerations are discussed
under three areas: 1) research activities, 2) knowledge products; and 3) internships.
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Research Activities
 The research conducted by the partners paid special attention to gender enforced barriers. This
included conducting sex disaggregated analysis and using a gender lens to discuss findings. For
example, in one of the research studies, it was found that 75% of the informal markets surveyed
had children selling plastic bags and taking on additional roles supporting adult vendors. It was
believed that since many of the vendors were women with children and the primary role to look
after them, they had no choice but to bring their children to the markets with them. The issues
of childcare was discussed as a key barrier but one that could make urban farming more
attractive as it may facilitate women to manage their multiple roles. The roles that women have
in taking care of the children and the home restrict their ability to participate in income
generating activities outside the home. Urban farming provides them with the ability to maintain
both roles while empowering them not only to grow food for consumption by the family but also
to participate in income generation.
Knowledge Products
 The partners paid special attention to the role of women in agriculture. One of the reports
reviewed had a section on barriers, fertility rates and different perspectives of tribes in regards
to women. The report acknowledges the role of women and children in the markets and made a
recommendation to include women’s role as a specific area of research when expanding the
market survey.
 All reports including policy briefs and presentations generated though the partnership activities
were ensured to have gender balanced information. A specific attempt was made to also ensure
that there they did not use the traditional connotation of the term “farmer” as referring to a
male person. It was noted that historically, within literature, the role of the farmer was often
presumptuously reflecting a male role in society; however, in the shared efforts of UFV and AKUEAI, there was a deliberate attempt to portray the role in non-gendered terms. No assumption
was portrayed through noun usage when describing farmers but rather a gender-neutral use of
the word.
 The urban farming handbook created by the partners is being used to support the development
of urban farming practices in East Africa. One of the future applications of the handbook is to
support vulnerable women engage in urban farming with the goal to support better nutrition for
baby care centers and mothers. Access to nutrient rich foods have been identified as an issue of
vulnerability in need of innovative response.
Internships
 UFV’s practices include a policy of gender inclusive placements. When considering participation
in internship placements, students noted that gender was not a barrier to participation. In fact,
over the development of the program in East Africa, it has been recognized that nearly double
the female applicants participated compared to men. This was not a strategic choice but a
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reflection that all internship placements were based on the merit, suitability, and skill set of each
applicant. Students noted that the opportunities for leadership and collaborative activities were
not deferred to males and there were no questioning of female capability. Gendered differences
were, however, considered in all preparations and training of interns for placements in both
Tanzania and Kenya. This included acknowledging additional safety concerns, gender based
restrictions within host countries, and understanding of perception in regards to female roles
differing from a Canadian lens; recognizing the differing treatment of men and women not
necessarily in agreement of these views but out of respect for cultural context.
Interns also commented on the many female leaders they worked with in their placement who
were role models. Mentorship was a core aspect of the internship program and students noted
that it was important to see women in leadership positions. It was noted that working with these
female leaders and many other female contributors has created a network of women who are
hardworking, supportive to the next generation of young professionals, and inspirational to both
male and female interns. Female interns were also particularly encouraged to take on
mentorship roles for new interns as the prepared for their placement.

9.7.2 Challenges
The challenges were largely of an administrative type reflecting the recent history of the East African
campus of the AKU and the newly established AKU-EAI. Some of the challenges were related to
awareness of the partner university’s policies regarding compensation, reimbursement of expenses,
tracking of budgets, etc. Some of these challenges translated in a misalignment between what was in
the proposal and the policies of the university – for example, the proposal had identified specific
compensation and reimbursement budget which did not align with AKU’s policies. These challenges
were overcome and towards the end of the project, a grant administrator position was created at the
AKU East African campus.
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9.8 Moving Forward
Although the grant funding timeline will be completed soon, the two institutional partners have agreed
to continue their collaboration as well as move forward individually or with other partners. The
following are some of the activities moving forward:








The partners have extended their grant agreement with AKFC to September 2017 to allow them
to add a new deliverable – a consumer household nutrition survey as well as continue
identifying ways to sustain collaborative action.
UFV has applied for the International Youth Internship Program (IYIP) with Global Affairs
Canada. Should the funding be secured, additional interns will be placed at AKU-EAI from UFV.
The partners have agreed to continue their collaboration and are in the process of firming their
next set of activities. Some of additional topics they may address related to urban farming may
include:
o Organic capacity of food – examining the scientific evidence that correlates to the urban
farming study.
o Create a map of what is grown in the city and where specifically within and around
Nairobi.
o Conduct more knowledge transfer through publications and conference presentations.
o Develop a toolkit which community members can use in creating urban agricultural
interventions.
The research-based best practices and policy frameworks could be applied to growing
communities, potentially reducing a food crisis within these centres in the future. Discussions
are underway but no specific plans have been made as yet.
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10.0 CASE STUDY – PREPARING YOUTH FOR ACADEMIC SUCCESS IN CENTRAL ASIA
A case study methodology for selected IPHD sub-projects was used to provide a comprehensive and indepth study of the institutional partnership and the outcomes resulting from the partnership activities.
Two IPHD sub-projects were identified for the case studies; the selection process is described in section
5.4 of this report.
A case study template was drafted based on standards of case studies in the literature and tailored for
the IPHD evaluation. Data from interviews, focus group, document reviews, review of video clips and
photographs supported the development of the case study. Data collection methods are discussed in
detail in section 6.0. The focus of the case study was to provide the background context, understanding
of the partners involved in the institutional partnership, the activities undertaken by the partners, the
discussion of outputs and outcomes resulting from the partners’ activities and lessons learned. A
detailed comparative case study analysis and its relation to the broader human development outcome
identified in the IPHD study are discussed in section 11.0.
The case study, Preparing Youth for Academic Success in Central Asia, was developed to provide an indepth examination of the engagement between UCA and Seneca in activities that support human
development and ultimately improve human development in Central Asia. The central objective that the
partnership between UCA and Seneca aimed to address was to prepare high school students to meet an
international level of academic standing before the students began their undergraduate degree programs.

10.1 The Issue and the Context
In Central Asian countries, students complete their high school education after Grade 11 – this is one year
less than in western countries. In addition, previous student testing conducted by United Nations and two
sets of testing by UCA in 2012 and 2014 found that students had gaps in English; this was a concern as the
medium of learning at UCA is in English. Students were also found to have weak skills in problem based
learning and application. In addition, there were various subject specific gaps that were assessed in Math and
Science.
Understanding the context for the case study provides an important backdrop to explore and explain the
need for the partnership between the UCA and Seneca College as well as to help understand the outcomes,
successes and lessons that were generated from the partners’ activities in relation to the Preparatory
Program. The following diagram (see Figure 6) highlights four context related factors that influence the
partnership and the development and implementation of the UCA preparatory curriculum: 1) Central Asian
context; 2) Aga Khan Development Network; 3) UCA as a regional university; and, 4) academic context
external to Central Asia.
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Figure 6: Contextual Variables Underpinning the Case Study on Student Preparatory Program

10.1.1 Central Asia
Prior to 1991, Central Asian countries that were part of the Soviet Union enjoyed near universal access to
relatively high quality education. Teachers held a reasonable set of qualifications and educational facilities
were in somewhat fair condition and resourced. This all changed in the post-Soviet era which was marked by
severe economic crisis and transition to a market-based economy with resulting austerity measures that cut
education and social program budgets. This also led to decline in real wages of teachers with many teachers
leaving the profession – all of which led to the decline in the quality of education. Although there is a political
will to change the education trajectory and to achieve the Education for All policy, there are numerous
challenges that need to be addressed. All Central Asian countries are faced with challenges in providing equal
and universal access to education, addressing the drop in school attendance, particularly girls, low state
budget allocation to education, lack of qualified teachers, decline in availability of good textbooks and school
facilities as well as corruption at many levels in the system. Furthermore, youth living in mountain areas were
disadvantaged because state university education was located largely in cities.11 This is particularly
problematic because about 64% of the population lives in rural/mountain regions.12

11

World Bank. 2007. Higher education in Central Asia : the challenges of modernization. Washington, DC: World Bank.
http://documents.worldbank.org/curated/en/266211468235483571/Higher-education-in-Central-Asia-the-challenges-ofmodernization.
12
https://tradingeconomics.com/kyrgyzstan/rural-population-percent-of-total-population-wb-data.html.
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10.1.2 Aga Khan Development Network
UCA is one of two universities within the Aga Khan Development Network (AKDN). The AKDN is founded and
guided by His Highness the Aga Khan as a network of development agencies with individual mandates that
address social, economic and cultural dimensions of development. Active in 30 countries, these agencies
share a mission to improve living conditions and opportunities for the poor, predominantly across Africa and
Asia.
The AKDN and all its agencies are guided by an ethical framework that is rooted in the ethics of Islam and the
role of the Imam (spiritual leader) which His Highness the Aga Khan fulfills. “The ultimate aim of AKDN’s work
is to help people move beyond dependency and become self-reliant. AKDN ethics include inclusiveness and
pluralism. AKDN does not restrict its work to a particular community, country or region and aims to improve
living conditions and opportunities for people regardless of their particular religion, race, ethnicity or gender.
AKDN employees are also of different faiths, origins and backgrounds. AKDN believes that society is best
served when it provides the space and the means for human beings to reach their fullest potential, regardless
of their background. The framework stresses education and research as one of the means by which
individuals and societies reach that full potential”.13
The AKDN has been working in Central Asian countries (Afghanistan, Kazakhstan, Kyrgyzstan and Tajikistan)
on a number of fronts in the post-Soviet era. These include education, health, rural development, economic
development, microfinance, humanitarian assistance, habitat, civil society development and cultural
development. In Kyrgyzstan where the first campus of the UCA was opened in 2016, the AKDN serves over
310,000 people, primarily in the Osh and Naryn oblasts – both regions where there are mostly rural and
mountainous societies with significant poverty. AKDN draws on a strong base of experience in working with
mountain societies. It employs over 3,500 people through its operations and investments. AKDN supports the
establishment of programs and institutions that allow the government, private sector and civil society to play
complementary roles in increasing prosperity
and creativity within a pluralistic society.

10.1.3 UCA - Regional University
UCA is the first residential university in Central
Asia and one of two universities within the
AKDN. Its first campus opened in Naryn,
Kyrgyzstan in 2016 and it will have a campus in
Tajikistan and Kazakhstan in the next few years.
“The Aga Khan’s decision to place the three UCA
branches in secondary towns in mountain based
societies away from Kyrgyzstan’s, Tajikistan’s
and Kazakhstan’s capital cities was an integral
13

www.akdn.org

UCA Naryn campus in the remote mountains
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part of his academic vision from the beginning”14 and connected to a larger vision of development support to
the remote and mountain societies in these countries. It was envisioned that UCA would offer an
internationally recognized standard of higher education and prepare graduates to contribute to leadership,
ideas and innovation to the economies and communities of the region.
In tandem to the construction and establishment of the university, the AKDN has been working on other
programs that have a direct relationship to UCA as a regional university addressing the region’s
circumstances and challenges including such issues as human resource planning and development and health
care services. For example, in 2002 the School of Professional Development was established in Naryn and to
date has supported 90,000 students; a diagnostic center with modern diagnostic equipment and services
have been made available in Naryn; the Humanities Project involved 77 Universities and Colleges around
Central Asia15; the Research Institute in collaboration with international partners; faculty development has
been supported at the doctoral level to develop a unique talent pool for UCA. Work is being done in of Naryn
to develop it as a dynamic university town with facilities such as the renovation of a park, the establishment
of an early child development center, creation of a residential facility for faculty, a university Inn, etc.
The aim of this self-governed regional university is to develop a model for pluralism and diversity and to
create opportunities for students in the mountain societies who will be truly global citizens with strong
English proficiency, independence and confidence and who will take on leadership roles for the betterment
of Central Asia. Through the education endeavors, there is the hope that it will also connect and bind people
of the mountain societies.

10.1.4 Education External to Central Asia
Globalization is shaping higher education with an increasing number of Canadian universities working
towards forging global connections and building global competencies among their students, faculty and
administrative units. The Association of Universities and Colleges of Canada (AUCC) refers to the phenomena
as “internationalization” and specifically defines this as “institutional efforts to integrate an international,
global and/or intercultural dimension into the teaching, research and service functions of universities.”

14

Igoe, M. (January 13, 2017). A classroom for the mountains. Available at https://www.devex.com/news/a-classroom-for-themountains-89424.
15
The Aga Khan Humanities Project (AKHP) was established in 1997 by the Aga Khan Trust for Culture. “AKHP's innovative
curriculum incorporates material from the rich oral and written cultures of Central Asia and Eastern and Western classical texts.
The series of textbooks is designed to fill the knowledge and methodological gaps in the study of the humanities in Central Asia;
explore and promote pluralism; highlight Central Asian cultures within a context of universal values; and encourage the
development of pedagogy and critical thinking skills in ethical reflection, cultural interpretation and aesthetic appreciation. It
also aims to deepen understanding of diverse ideas and values through content analyses of different cultural and intellectual
traditions. The curriculum is taught in AKHP's Humanities in English program and at partner universities around the region.” The
project has also involved training faculty at 77 post-secondary institutions. Available at
http://www.ucentralasia.org/Schools/HumanitiesProject.
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A 2014 AUCC survey of Canadian universities validates the interest and efforts Canadian universities are
making to establish global partners and engage in educational endeavors internationally16. Specifically, the
survey found:




Universities’ pursuit of high-quality partnerships (as opposed to simply total numbers of
partnerships) is a priority at 79% of institutions.
More than 95% of universities report that their strategic or long term planning documents make or
will make explicit reference to internationalization and/or global engagement. Of those respondents,
82% also said that internationalization is one of the top five priorities in those institutional plans.

Universities in Central Asia such as UCA, have the opportunity to leverage this surge of interest and identify
Canadian institutional partners to collaborate on educational ventures to address mutual objectives.

10.2 About the Partners
UCA identified Seneca as a partner who was aligned with the important work that UCA had embarked
on. Specifically, the partnership was important to the goals of global stability if young Central Asians
have access to high quality tertiary education. Additionally, it was recognized that it was important for
educational institutions in Canada to get a foothold in this part of the world which is at the Center of
India, China and Europe. It was also seen as an opportunity to internationalize Canadian faculty and to
renew what they do in their own classrooms in Canada.
10.2.1 University of Central Asia
The University of Central Asia (UCA) was founded in 2000. A treaty
was signed by His Highness the Aga Khan and the presidents of
Tajikistan, Kyrgyzstan, and Kazakhstan. UCA’s mission is “to
promote the social and economic development of Central Asia,
particularly its mountain societies, while at the same time helping
the different peoples of the region to preserve and draw upon their rich cultural traditions and heritages as
assets for the future.” Using a modern education approach, UCA seeks to transition communities to produce
skilled graduates through enhanced partnerships between developed and developing country institutions.
UCA is one of two universities within the Aga Khan Development Network (AKDN). UCA’s first campus in
Naryn, Kyrgyzstan was inaugurated on October 19th, 2016, with the second campus opening in Khorog,
Tajikistan in 2017, and the third campus in Tekeli, Kazakhstan scheduled for 2019. UCA receives financial and
material support as well as practical and intellectual contribution from many partners. The following are
partners in North America:
16

Association of Universities and Colleges of Canada (2014). Canada’s universities in the world. AUCC internalization survey.
Available at www.aucc.ca.
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British Council
Global Affairs Canada
Carleton University
Cornell University
Michigan State University
Open Society Institute
Peace Corps
Seneca College
The Christensen Fund
The World Bank











United Nations Environment Programme
United States Agency for International
Development (USAID)
United States Department of Agriculture
United States Department of State
University of Alberta
University of British Columbia
University of Ottawa
University of Toronto
University of Victoria

10.2.2 Seneca College
Ever since its inception in 1967, Seneca College has grown to six campuses
throughout the Greater Toronto Area. In addition to providing enriching teaching and learning experiences,
this public college also focuses on “quality in building and enhancing the relationships that are at the centre
of their local and global networks with their industry, community and education partners.” This is reflected
upon their values of diversity, innovation, community building, and excellence. Seneca’s teaching and
learning environment not only brings cross-disciplinary learning to their global classroom, but it also focuses
on teaching the core literacies, collaborates and builds linkages, and enables creativity and flexibility in
teaching styles and methods.
Seneca’s exceptional reputation has been supported by more than 5,500 international students from 140
countries, and more than 60 partnerships with universities in Canada and around the world. Their ongoing
collaboration and commitment to academic programs has fostered a global perspective in international
education. Working towards building the highest caliber of education for all qualified students, Seneca offers
more than 290 programs and more than 500 career options. Seneca continues to have a robust approach to
international education while developing strong partnerships with organizations and colleges overseas.
Seneca’s international partners include a letter of cooperation with the Government of Gujrat to internalize
the higher education in Gujarat through inter-alia, student exchange, faculty exchange, joint research
projects and curriculum development. Seneca and the Indian Institutes of Technology (IIT) Alumni Canada
have an agreement to collaborate on entrepreneurship development activities. In addition, Seneca has a
memorandum of understanding with the college of Engineering Pune to cooperate in the area of faculty
exchange, student exchange, applied research and joint seminars and conferences. Similarly, there is a MOU
with Entrepreneurship and Management Processes International in Delhi which focuses on a joint postgraduate program in Social Media and Business aimed at providing mobility for qualified MBA/PGD students
to specialize in Seneca’s Social Media post-graduate program in their second year; and, an MOU with
Mangalam Group of Educational Institutions in Kerala, Pandit Deendayal Petroleum University in Gujaat.
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10.3 Partners’ Sub-Project Activities
The key goal of the partnership between UCA and Seneca was to create an integrated, contextualized and
problem based curriculum to upgrade Central Asian students who have completed 11 years of primary and
secondary education. Specifically, the goal was to ensure that the students received education on Math,
Science and English curriculum so they are commensurate with skills of Grade 12 students in Canada destined
for a Canadian or other western university. To achieve this goal, the partners entered in an arrangement
whereby Seneca took the lead on the development of the curriculum, supported UCA faculty development
and supported implementation of the curriculum. UCA leadership and faculty were involved in each step of
the curriculum development process, including the assessment, planning and design of the curriculum,
content development, pilot testing and continual revisions during the curriculum implementation. The
involvement of UCA faculty and experts to review the curriculum at each stage of development and revisions
was found to be a critical factor of success.
Although Seneca was identified through a competitive process as the partner to provide expertise in
curriculum development and faculty training, the approach used by the two institutions was highly
collaborative where both partners were able to achieve shared goals as well as institution specific goals. UCA
benefited by having a highly integrated, contextualized and problem based curriculum which included
learning outcomes mapped to specific student competences and the development of a syllabus for each
course (a syllabus outlines the lessons or sessions that together make up the course. Each lesson has a lesson
plan which is the instructor’s road map of what students need to learn and how it can be implemented during
the class time).
The curriculum included readings and problems grounded in the local, regional and global contexts providing
students the opportunity to learn more about their local and regional contexts and also the world around
them. Having this contextualized curriculum made the learning relevant to the lives of the students. In
addition to developing the courses/lessons relevant to the Central Asian context, including the selection of
materials, the UCA curriculum is text-book neutral (no prescribed text books), integrated (topics across the
curriculum) and incorporates core literacies adapted from Seneca. In Mathematics and Science, the tasks are
problem based (rather than primarily computational) and aimed at addressing the gaps identified during
Seneca testing (using Canadian Adult Achievement Test [CAAT]), while the English curriculum integrates
developmental English (grammar, syntax, paragraph writing) with critical thinking and interdisciplinary
approaches, with readings from a range of genres and formats including fiction and non-fiction texts and
journal articles. The readings are contextualized for the region and for the level of English proficiency at
intake (and grow in complexity as the learners’ progress from the B1 to the C1 level of the Common
European Framework) as well as to the age of the learner. The readings were all checked for their readability
index. In the Science courses, the students are introduced to the foundational concepts of Logic and are
engaged in designing and iterating experiments following a structured approach/scientific method. For
students whose previous education is rooted in pedagogy based on memorization of facts and the
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regurgitation of facts, this curriculum has engaged the students in a new way of learning that will have a
lasting impact on their critical thinking and problem solving skills.

10.4 Timeline of Major Activities & Milestones
The following diagram (see Figure 7) provides the major activities and milestones of the journey to the
UCA and Seneca partnership and their joint activities in relation to the sub-project on preparing youth
for academic success in Central Asia.
Figure 7: Preparing Youth for Academic Success: Timeline of Major Activities & Milestones
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10.5 Outputs Resulting from Partners’ Activities
The following section provides a high level summary of the outputs that were generated from the partners’
activities and detailed discussion of each of the outputs: 1) assessment; 2) education in context; 3) detailed
and implementable curriculum; and, 4) integrated curriculum.

10.5.1 Summary
A formal agreement was signed between the Presidents of the two academic institutions, UCA and
Seneca College, which detailed specific activities, deliverables as well as the format for each deliverable.
Three addenda were later established: 1) to address gender mainstreaming in education in curriculum
and faculty development; 2) to design a media lab (outside the scope of the sub-project); 3) complete
upgrading curriculum in from grades 8 to 11.
The following were the outputs resulting from the UCA and Seneca partnership (details are discussed in
subsequent sections):
1. Assessment
 Benchmark study of 850 Central Asian students to identify scores and proficiency levels UCA
students would need to achieve in each subject at the end of the Preparatory Program
2. Planning and program design
 Map of learning outcomes for the entire Preparatory Program year and for each of the courses and
how they relate to Seneca’s core literacies
 Definition of hours students would need to spend in the classroom as well as scheduling of the
courses over the year
 Method for integrating the curriculum
 After interviewing and hiring, faculty in place to teach the Preparatory Program year curriculum
3. Syllabus, module and class design
 Syllabus outline for English, Math and Science courses and course plans for each module in the
course (unit of learning)
4. Content development
 Syllabi for the courses were developed and lessons plans associated with each syllabi (referred to as
the curriculum)
5. Delivery and revision – pilot
 Seneca and UCA’s Math and English faculty delivered various classes to Grade 11 students over two
weekends in Kyrgyzstan
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6. Faculty training
 “How to teach guide” developed
 Faculty needs assessment
 Faculty training/professional development
 Resources were identified for faculty
7. Curriculum implementation
 UCS faculty received feedback from Seneca faculty on teaching, classroom management, lesson
planning, evaluation and other areas of teaching students and mentorship.
 Seneca faculty members were available by teleconference, Skype and What’s App. Weekly meetings
were also held to review the implementation of lesson plans.
 Two Seneca faculty spent one week at UCA to meet with faculty, evaluate the program and offer
professional development, curriculum modifications, etc.
 Two Seneca faculty spent one week at the end of the school year with similar aims
8. Other
 Presentation at 2017 CICan Conference in Ottawa on “What does it mean to Build a Successful
Partnership with an International Partner?” (unintentional)
 An addendum to the agreement between UCA and Seneca was made to have Seneca design a media
lab. This involved review of structural plans and to provide feedback and design recommendations to
create a communications and media lab that allows the instruction of radio, video and other digital
forms of media production. Seneca was also asked to make detailed recommendations for the layout
of each area of the lab, and recommendations for mechanical, electrical, computing, audio visual and
acoustic elements of the lab (out of scope but result of partnership)
 English upgrading course for Grades 8 to 11 (out of scope but result of partnership)

10.5.2 Baseline Assessment
The IPHD grant provided an opportunity for Seneca College to conduct onsite assessment of students in high
schools in Kyrgyzstan, to review curriculum and observe students in the classrooms as well as a summer
camp.17 These assessments created a better understanding of the existing educational curriculum and
teaching methods, and established a baseline on student performance using international education
assessment tools and standards. The findings provided a significant backdrop for informing the development
of the Preparatory Program. The following are some of the findings from the assessment that informed the
design of the Preparatory Program:

17

The UCA Summer Camp is a 3-week residential academic enrichment program to upgrade Math and English skills among
grade 10 students in Central Asia.
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The ACT test18 scores supported the need for the Preparatory Program.
The admission tests for UCA’s summer camp and the Test of English for International Communication
(TOEIC) and the CAAT tests conducted by Seneca at the end of the UCA’s first summer camp supported
the decisions regarding the number of hours students would spend in the English courses and the
emphasis on helping students think critically in English where they can offer a “complete idea.” The focus
would be to move students away from memorizing and rote learning to brainstorming, understanding
and applying.
Students were found to have few opportunities to critically examine or think about their historical
traditions in Central Asia, the social context as well as the geography of the region. It was decided that
the history, social context and geography should inform the entire curriculum.
Children from Central Asian schools perceived the teacher as the knowledge provider – they were
accustomed to the teachers telling them what is right or wrong. A different approach was taken for the
new curriculum using new teaching methods, to challenge the students to take ownership of their own
education. For example, in Central Asian schools, the teacher provides content to memorize, provides a
series of procedures to perform in an experiment, and students are told there is only one final answer.
An alternative teaching is one that it is student centered, in which students brainstorm and develop
questions, experiments and answers to their own questions. Students were also not used to working in
peer groups and were therefore hesitant to give feedback to each other and felt that teachers were
judging them if they did.

10.5.3 Education in Context
The unique output of the collaboration between UCA and Seneca College
has been the development of a highly relevant curriculum to the Central
Asian context. A significant amount of time was taken at the outset for
UCA and Seneca leadership to share and discuss the broader vision of
what AKDN and UCA in particular was trying to achieve in Central Asia.
The broader vision paved the path to ensuring that the curriculum was
highly contextualized while ensuring the course content was based on
internationally recognized standards and taking into account the
identified gaps from the student assessments and the constraints faced by
faculty.
Close attention was paid to including topics, problems, stories, and other
content that were pertinent to the students’ learning in the context of
Central Asia. The integration of the three subjects (English, Math and
Science) provided a rich context based learning. In addition, problem sets
in Math and Science also ensured local contextualization. For example, it

“…we spent most of our time
talking about what AKDN was
doing in Central Asia...why
Central Asia matters
globally…why it matters to the
institution…how faculty in the
institution is already involved in
Central Asia…helped them
understand what we were
trying to do….quite a lot of time
framing on our part…my job
was very much about selling a
vision unrelentingly…I went
back and back [to ensure the
vision was clear]”

18

The ACT (American College Testing) is a standardized test used for admissions decisions by university/college entrance and
has four subject areas – English, Math, Reading and Science.
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influenced the decisions on which novels students would read in the English curriculum, helping them
understand their own history and the issues facing the region, and the world at large. It influenced the types
of science experiments the students would conduct and the type of Math problems the students would solve
by applying the concepts they were learning. It was clear that much of the curriculum had to be development
and not merely adapted from an existing Seneca curriculum.

10.5.4 Detailed and Implementable Curriculum
The Preparatory Program also resulted in a distinct approach to curriculum writing. In a usual consulting
contract, Seneca would have developed a course outline, syllabus and list of resources. However, the
resulting curriculum from the partnership with UCA was significantly granular or detailed. This was primarily
because of the challenge in recruiting qualified faculty with the appropriate exposure to modern day teaching
methods to deliver the curriculum. This appears to be a problem regardless of where the faculty came from –
in fact, only 50% of the faculty came from Central Asia. There was an acute realization that the faculty would
require support not only in what to teach but in knowing how to teach the curriculum in a manner that
prepares students to achieve the level of education that UCA aspired. Standardized and detailed curriculum
played an important role to support the objective of having a sustainable team of faculty from the region,
which is a key objective of UCA.
There were also concerns that the
students had significant gaps to
overcome and the faculty would
require all their time and resources to
support them, so they would have
limited time and support to develop the
lesson plans at the expected high
quality.
The
curriculum
was
standardized
and
meticulously
developed with lesson plans with
specific objectives, teaching/learning
activities, allocated time, questions
with answers, resources, etc. Seneca
also took steps to ensure that the Faculty delivering education based on internationally recognized standards
assignments and problems in the
courses were appropriately challenging and clear in their expectations by having Ontario students work on
these items provide feedback. In addition, Seneca engaged a Kazakh co-op student19 to review and provide
feedback on the English curriculum to ensure it was contextually relevant. The result was a high quality
curriculum with clear expectations of both the teachers and students.

19

A co-op student is a one that gains valuable working experience as a structured component of their academic education.
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10.5.5 Integrated Curriculum
Another feature of the Preparatory Program was the integrated nature of the curriculum – another result of
understanding the unique challenges of the students and the goals of assisting the students to be successful
in their university education. A key reason for this high level of integration was to significantly increase
retention and comprehension across disciplines as UCA was in a significant time crunch to bring Central Asian
students who have completed Grade 11 to the level of North American students who have completed Grade
12; the challenge was filling an 18-month gap in 9 months. The partners made decisions on the approaches
for a highly-integrated curriculum based on research and decades of experience of the faculty involved in the
curriculum development. It was anticipated that the integrated curriculum would accelerate student
learning.

“ The lessons are designed to
be integrated and mutually
supportive, so that, for
example, students study
colour in science, at the same
time they learn to calculate
wavelengths in Math, at the
same time they learn about
literacy and non-fictional
treatments of colour in
English”.



There was a concerted effort in integrating what the students
learned across the three subject areas of English, Math and
Science. The following are some examples, but by no means a
comprehensive list of strategies for integration:



All courses were taught in English and as writing was
an important skill, all subject areas focused on providing
feedback and support in writing.

Content areas covered in Science classes were
addressed in advance through fiction or non-fiction readings in
the English curriculum. This was a particularly effective
strategy to support students to increase their vocabulary in the
subject area and increase their comprehension during the
Science lessons. The approach was “theme-wise” – for
example, climate change may be discussed in English class as
part of a reading and in Science class they may conduct a
module on climate change where they are taking samples from
water and air to study. This way they had a foundation and
background in the language that is used in the concepts/topics they are studying in Science.
Reading and understanding questions in Math and Science relies heavily in the ability of students to read
and comprehend English as well as the ability to think critically when problem solving. The heavy
emphasis on critical thinking skills, reading and comprehension as well as writing was therefore
intentional and designed to support all courses. An additional English lab and tutorial support were also
provided to support the integrated curriculum.
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10.6 Outcomes Resulting from Partners’ Activities
For this case study, “outcomes” are referred as changes in the behaviours, practices, actions, policies,
resources and relationships of an individual, organization, partnerships or network of systems. The outcomes
harvesting (data collected through document reviews, interviews, focus group and images/videos) point to
three types of outcomes that were associated with the partnership activities: institutional strengthening,
human capabilities and increased reach outside UCA. The combination of these three outcomes has
contributed towards human development in the region (see Figure 8). Each of these outcomes is discussed
below.
Figure 8: Areas of Impact

10.6.1 Institutional Strengthening
In order to deliver a high quality Preparatory Program, UCA required appropriately prepared and supported
faculty. The partnership between UCA and Seneca focused not only on the curriculum development but also
on how the program would be successfully delivered in order to prepare students to meet the international
standards for university entrance. As a result, there were three key outcomes as depicted in Figure 9
followed by a discussion of each.
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Figure 9: Outcomes Associated with Faculty Capacity Development

Enhance institutional
capacity

Framework for
faculty
development and
support

Change in culture of
teaching and
learning

10.6.1.1 Enhance Institutional Capacity
The intent of the partnership between UCA and Seneca College was to support the development of the
Preparatory Program curriculum and to prepare faculty to deliver the curriculum. This in essence was about
building UCA’s internal capacity to support their first year students. The process of achieving these goals
through close working relationships has enriched all those who have been involved in the partnership. The
partnership involved a close working relationship between curriculum developers and faculty at Seneca and
the Dean and faculty at UCA. This involved frequent in-person meetings that spanned days at a time, virtual
meetings and exchanges to review draft materials and address gaps. Several UCA faculty members audited
the Math and English courses offered at Seneca College. The process was intensive but all those involved
identified mutual benefits to both institutions.
For UCA, the process ensured that the curriculum met the needs of the Central Asian students, was highly
contextualized and integrated. The intent of the agreement between UCA and Seneca was to develop a
detailed curriculum; that is, the course syllabi which included ready-to-implement class-by-class teaching
plans and material for UCA that appropriately reflect the Central Asian context. The detailed and
implementable curriculum allowed UCA to be more precise in terms of faculty recruitment, set the bar for
world-class education, ensured course offerings were well integrated. The partnership served as a brand
advantage in recruiting faculty and students. Detailed and implementable curriculum mitigates the quality
risks associated with teaching that would be likely for a new institution that needs to ensure the quality of its
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teaching meets the high standards that UCA aspires to meet. A significant amount of reputational risk was
also at stake as UCA had communicated its vision, its aims for a broad social impact and its objectives to offer
education that met international standards. The granular nature of the curriculum and the ongoing
refinement processes that have been put in place have a high likelihood for sustainability beyond faculty
turnover and the completion of the partnership timeframe. There is, however, some concern that once the
contract with Seneca is completed, there will be a gap in the level of support that faculty require. Strategies
are being planned proactively to address this concern.
In addition, close involvement of the faculty at the early stages in curriculum development provided
opportunities for faculty development and ownership of the end product. Seneca faculty and staff found the
process of collaborative partnership resulted in a much higher quality curriculum for the Preparatory
Program year. In addition, Seneca has identified that the approaches used for curriculum development and
the manner in which they worked in partnership with UCA has significant “raised the bar” for how they would
engage in such ventures in the future within Seneca or with other partners.
In addition, through Seneca’s involvement, a number of other capacities were developed or supported. These
include developing faculty interview questions and in some instances having Seneca faculty participate in the
interviews of UCA faculty candidates. Seneca team members have also provided advice on structuring how
faculty conduct reviews of the curriculum, how to make adjustments and how to address curriculum content
that is challenging for students. Seneca faculty facilitated regular sessions with UCA faculty for discussions
and reflections on successes and challenges. They role modeled behaviours on peer to peer feedback and
methods of making changes to the delivery of the curriculum without compromising the standards. The
development of student selection criteria and processes have also benefited from the close working
relationship with Seneca. Not only did Seneca provide input into these criteria and selection processes but
also assisted in the early stages in the selection process. Each step of the first year of student support has
also been influenced through discussions and suggestions from Seneca faculty as well as input into academic
policies and procedures. For example, this included the types of tutorials and extra support offered by
faculty, identification of content that required additional review, providing feedback to students on their
assignments, engagement of the Student Life Advisors in supporting students academically and much more.
Seneca College had about 20 faculty involved at various stages in the original proposal writing, visits to
Central Asia, curriculum development, faculty development and in supporting the implementation of the
curriculum. The experience has exposed faculty to an intense process of developing a highly contextualized
education program. The overall conclusion is that they have learned along the way and now bar for quality in
curriculum development is set very high.
The partnership has provided both institutions with a long term relationship increasing the credibility of both
organizations through their partnership. UCA has identified how the experience and the curriculum will
benefit other schools in the AKDN through its sister institutions such as Aga Khan Education Services and Aga
Khan Academies. For example, the curriculum has been shared with these institutions, although it is not clear
if there are any intentions to adopt or adapt the course curriculum. UCA’s experience working with Seneca
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will be used to ensure its partnerships with other academic institutions are successful.20 Similarly, Seneca has
identified how the experience will inform how they work with other clients or academic partners in Canada
and internationally. Specifically, they have learned the value of a close and collaborative relationship with
their partners/clients, the strategies in how to make curriculum contextually relevant and how to address the
constraints in the context that can impact the delivery of the curriculum. The value of a longer term
relationship to support the implementation of the curriculum and “ironing out” the challenges in a
collaborative manner was also identified as critically important.

10.6.1.2 Framework for Faculty Development & Support
The curriculum implementation and its transfer into practice were top of mind throughout the curriculum
development process. As such, faculty development and support was built into the process by including
faculty members in the design and writing of the curriculum as they were on boarded at UCA; this way, these
faculty members could be champions of the new curriculum and could help newer faculty adopt the new
curriculum. These faculty members were provided support to spend time at Seneca in curriculum
development activities and working through teaching interventions, activities, developing materials, and
assessment tools. This onsite collaboration set the framework for a significant hands-on role for Seneca
during the subsequent months to support the faculty once the school year began.
A formal faculty development training program was organized and delivered by Seneca at UCA prior to the
start of the academic year. On campus, the UCA faculty members learned to create effective class
assessments and rubrics, to integrate technology into the classroom such as online resources and video
conferencing, and to employ the latest teaching strategies to improve learning outcomes. For each course,
there was a standing Skype meeting to discuss the lessons, student assessments and address issues that
surfaced. Detailed reports were produced with assessments every three lessons, analyzed by student and by
problem. These were discussed and strategies developed on how to remediate any issues that arose.
The extensive support that faculty have received through Seneca has been very much appreciated by many
faculty members at UCA. As the role of Seneca in faculty support transitions to academic leadership at UCA,
there are concerns that the support may not be as extensive or that gaps may emerge.

10.6.1.3 Setting the Bar for a New Culture of Teaching and Learning
A key outcome of the partnership between UCA and Seneca has been to set a bar for a new culture of
teaching and learning at UCA. This started first with the nature of the curriculum, then with how the faculty
were prepared and supported to teach the curriculum and lastly with how the students were expected to
learn. This has been a phenomenal shift for all stakeholders including parents and other stakeholders such as
government officials, public and private education institutions. For example, it was important to share with
external audiences the unique nature of UCA, description of the Preparatory Program curriculum and how it
is taught and the expectations of students and faculty. This was done through various social and mass media
channels as well as presentations and orientation sessions. Site visits were arranged for government and
20

UCA has partnerships with University of Toronto, University of British Columbia and University of Victoria on other initiatives.
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other institutions at UCA to learn about UCA’s offerings. Through these encounters, it was clear that how
UCA is teaching and supporting student learning is a significant departure from what has been available in
the region.
The teaching pedagogy included in the curriculum is significantly different from the previous Russianinfluenced pedagogy. Teachers are required to use a learner’s perspective in their teaching methods – this is
central to how the curriculum has been developed. Each class has about 20 students – this was considered as
a “small class size”21. They are engaged in their own learning through interactive means such as group work,
projects, research, debates, presentations, etc. Critical thinking and reflection through problem solving and
applications to real world scenarios are integrated across all subjects and courses.
10.6.2 Human Capabilities
The IPHD grant played a key role in supporting the partnership to develop human capabilities and improving
opportunities for students and faculty. This case study focuses on the human capabilities developed for
students and faculty. The expectation is that these capabilities will eventually help students not only support
themselves and their families but help to build their communities. It is also expected that faculty members’
increased knowledge, skills and experiences will allow them to continue to provide even better education to
future Central Asian students. At a more systemic level, it is anticipated that as more internationally
recognized education is demanded, these faculty members’ knowledge, skills and experience will be highly
sought after. Furthermore, as this faculty make broader professional contributions through presentations at
professional conferences or publish in trade journals, the value of their capabilities will rise.

10.6.2.1 Access to High Quality University Education
The Preparatory Program year curriculum has provided Central Asian students the opportunity to access a
high quality university education based on internationally recognized standards. Of the 71 students admitted
to the program, two have left due to personal or family health issues and one due to breach of school policy.
From the remaining 68
students, approximately
eight or 12% of the
students are struggling
academically.
Support
was provided to all
students who needed it
to succeed, including
remedial opportunities.
Those who successfully
State of the art Science Lab 1
21

There is a vast literature on student class size – a rigorous review of the literature on this subject was not within the scope of
this evaluation – however, it is accepted that smaller numbers of students per class and/or low teacher-student ratio has
positive student achievement (https://www.brookings.edu/research/class-size-what-research-says-and-what-it-means-forstate-policy/).
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complete the Preparatory Program year will continue on to their second year of university and commence
their major.
With respect to the students admitted to the program, the emphasis has been on merit. In the inaugural
year, there were 66 students at the end of the school year of which 25 were female and 41 were male 22; a
male to female ratio of 1.68. It is not clear if there were less women applying for university or if the women
applying were not meeting the admission requirements compared to the men or both. This data is somewhat
surprising as female enrollment in Central Asian universities has been historically high, although there was a
drop in the immediate post-Soviet period. It could be speculated that a number of factors may be at play
such as the newness of the university, the rural location, the residential dimension to the university, etc. A
complete analysis of the lack of gender parity is beyond the scope of this report.
About 1000 applications from the Central Asian region have been received for the second year offering of the
Preparatory Program (more than double the applications in the first year); this increase is believed to be a
reflection of the wide communication and marketing efforts as well as the strong reputation that UCA and
the Preparatory Program has already established. The increased competition for admission is expected to
raise the merit bar and it is expected that the students admitted in the second cohort will have stronger
academic backgrounds in all three subject areas. UCA has a merit based policy and those who qualify and are
challenged financially are provided with scholarships and loans. The student loan repayment begins two
years after graduation making the education support highly attractive.

10.6.2.2 Develop International Learning Capabilities
A key outcome of the new curriculum was the core literacies that UCA developed relying on Seneca’s support
– this set the tone for what UCA expects of their graduates. Both faculty and students discussed that initially
students were anxious about and required significant adjustment to the new teaching pedagogy. According
to the faculty most of the students have, however, embraced working in peer groups, developing their critical
thinking skills, applying concepts to a range of situations as well as taking ownership of their own learning
and education. For all three courses, students showed good progress in their exams at the end of the first
semester. This is remarkable as the assessments are based on the European Model of assessment, setting a
high merit bar.
The English course has been particularly well received by the students and the faculty has reported that they
are very pleased with the curriculum and the impact they see in their students. Students who could not write
a single paragraph at the beginning of the first semester were able to write essays in the second semester.
Students reported that they are more confident in speaking, presenting and debating in English; they are
demonstrating better time management and learning skills and initiatives.
Those who were particularly good at Math in the traditional learning setting had challenges with the new
Math curriculum – specifically, in problem-based learning. They reported having challenges in changing the
22

Information received from a faculty member. There is a slight discrepancy in the information on the total number of students
from an earlier interview with the current Dean who had indicated that there were 68 students enrolled.
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way they learned and were eager to get to the “answer” rather than go through a problem-based process.
Students are, however, learning to accept the different ways of learning Math and the value of Math in
solving problems in their world.
Students who were having challenges in English also faced challenges in Math and Science even though these
may have been their strengths in high school. Students receive significant support from the university
including frequent assessments, progress reports and feedback. A buddy system is used to pair academically
stronger students with those who are weaker. Tutorial sessions are a common feature of the program as is an
open door policy with the faculty and Student Life Advisors, each of whom has specific subject matter
expertise.

10.6.2.3 Sharing Values, Cross-Cultural Experiences
The regional approach to the design of UCA, with deliberate allocation of admissions from three Central
Asian countries (Kazakhstan, Kyrgyzstan and Tajikistan),
aligns with His Highness the Aga Khan’s vision for a
pluralistic society. This value of pluralism was
demonstrated through not only the design of the
Preparatory Program year curriculum but also through the
residential program and the opportunity it has afforded for
students and faculty from various countries to share their
values and culture. The intangible benefits of respect,
tolerance and a shared humanity cannot be underestimated and an integrated in the curriculum and the
teaching/learning pedagogy.
UCA students working as a group to solve a problem

10.6.2.4 Self-Growth
For most students, their experience at UCA in the Preparatory Program year was the first time they had been
away from their home and community. In addition to coping with being away from home and living in
university residence, students had to adjust to a plethora of changes including the longer classroom time,
long schedule of classes on a daily basis (except Friday), different pedagogy, and the high number of
assessments. All this has meant that the students had to develop significant independence to manage their
daily living as well as competency in time, stress and conflict management as well as cross-cultural
sensitivities. Most students were achieving these competencies successfully. The students in the focus groups
spoke of how much more confident they were feeling as well as empowered to manage their futures.
10.6.2.5 Faculty Development
Both UCA and Seneca faculty members benefitted from the partnership through both formal development
opportunities that were part of the partnership goals as well as by-products of the collaboration. UCA faculty
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members, particularly those who were hired early on, were exposed to and participated in the full cycle of
curriculum design and development process. Two UCA faculty members spent six weeks at Seneca and had
opportunity to participate in a number of different activities including audit courses, meetings with
curriculum developers, spending time doing individual research, etc. All UCA faculty members for the
Preparatory Program were oriented to the modern teaching methods and have now had experience using
these methods in delivering the internationalized curriculum.
In addition to the learning opportunities, some of the UCA faculty has had the opportunity to increase their
scholarly activities by making presentations at various conferences and some have indicated they will be
engaging in academic publishing in the near future. The partnership has supported the faculty to increase
their network and connections with other faculty in Canada and the USA (e.g. one of the UCA resources was a
teacher from the USA).

10.6.3 Reach of Partnership Benefits
A number of additional outcomes resulted from the partnership between UCA and Seneca that were not
originally intended. These included creating pathways for students to upgrade their English skills while in high
school. UCA contracted Seneca (out of the scope of the original contract) to develop a high school upgrading
curriculum to be used in secondary schools in Kyrgyzstan and Tajikistan (in the inaugural/pilot year) with
plans to expand to Kazakhstan in the following years. The partners produced the upgrading curriculum
focused on Grades 8 to 11 and monitored progress of students, while reviewing the feedback from teachers
who were delivering the curriculum. It is hoped that students entering university will have a higher level of
English proficiency to be successful in the university entrance test as well as eventually in university
programs. Data from the applicants to the summer camps suggest that the high school upgrading curriculum
is successful beyond expectations. While only one student from Tajikistan qualified for a summer camp
(selective recruitment event, fully sponsored by UCA) in 2015, more than 20 Tajik students qualified for the
camp for 2017 (all of whom completed the upgrading curriculum).
Another unintended outcome of the partnership between Seneca and UCA was the establishment of three
different scholarships to a total of 12 Central Asian students annually to pursue undergraduate studies at the
UCA.





four entry-level scholarships - $2,000 each
four merit-based scholarships every year for the next four years
two or three post-graduate certificates

The scholarships from Seneca reflect a shared dedication to providing access and affordability to promising
students. The scholarship covers a portion of tuition for study at UCA.
The leads from UCA and Seneca involved in the development of the Preparatory Program curriculum have
had the opportunity to share the partnership experience at a recent conference in Ottawa. They were able to
reflect on the successes of the partnership and the development of an integrated, contextualized curriculum.
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The UCA and Seneca agreement includes the intent to continue their partnership in areas such as creating
internships and student exchange opportunities as well as collaboration on research activities. One such
project was a contract with Seneca to design a media lab for UCA. Outside the UCA context, Seneca has been
contracted by AKDN on a skills-development project in Egypt and completed a youth employability and
leadership project in Pakistan. In addition, Seneca hosted Together: An Exhibition on Global Development, a
multi-media exhibit designed to spark conversations about how Canadians can get involved in reducing global
poverty. There is hope that the partnership between Seneca and UCA will continue to generate dividends for
both partners in Central Asia and Canada as well as in countries where the AKDN operates.
The success of the Preparatory Program is critically important to UCA and its vision for students to receive an
internationally recognized education. Student assessments and faculty feedback indicate that the program
that was developed by Seneca and UCA through IPHD is successful. The curriculum and the lessons in
implementing the curriculum will fast track the introduction of the Preparatory Program at UCA’s additional
campuses as they open – in Khorog, Tajikistan and Tekeli, Kazakhstan.

10.7 Lessons Learned
In this section, key success factors are discussed that have supported/enabled the partnership between UCA
and Seneca, the activities undertaken with the grant, and the outcomes from these activities. In addition,
challenges encountered and how they were addressed are also discussed.

10.7.1 Enabling Factors
The success or enabling factors are summarized under the following four categories: 1) values; 2) people; 3)
structures; and, 4) processes.
10.7.1.1 Values
A key factor in the selection of Seneca as a partner to work with UCA on the curriculum development was the
underlying shared belief and value that a high quality impactful curriculum that is contextualized for Central
Asia would only be possible if there was a truly collaborative relationship between the partners. This
manifested early in the selection process where Seneca and UCA modified the approach defined in Seneca’s
proposal. The partners developed respect for each other’s knowledge, experience and contributions as well
as established a trusting relationship between the leadership of the two institutions. In addition, there was a
shared vision to make a contribution to human development globally.
10.7.1.2 People
The two key leaders (Founding Dean of Arts and Science from UCA and Lead of Curriculum Development
Team from Seneca) established a strong working relationship and respect for each other’s expertise. This
relationship was critical for the collaborative approach as well as the significant level of work that was
required to develop the course curriculum and support the delivery of the program. In addition, the
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Presidents of the two academic institutions provided their complete commitment and support, which
enabled easier access to resources for travel and human resources.
When the Founding Dean of UCA was leaving, there was great effort
made to establish a seamless transition between the outgoing and
incoming Deans. For example, there was a 2-3 month overlap time
period to support the new Dean in her role. In addition, the outgoing
Dean has remained available to provide support and advice on a need
basis, including for this evaluation.
Both faculty and students discussed the commitment and dedication
of the faculty team at UCA and at Seneca in developing and delivering
the Preparatory Program curriculum. The UCA faculty reported that
the Seneca faculty were always available, highly responsive to their
needs and their suggestions and provided lots of support and ideas
during the implementation phase. The students at UCA discussed the
extent to which faculty was available to them and that they could get
assistance quite readily during class, tutorials, office and non-office
times.

“……there is the contract but
what is more important is the
relationship between the
people involved…when
problems arose…everyone was
on board….being held to the
higher standard…both parties
saw value of going above and
beyond [what is in the
contract]…we [UCA] were not
experts in implementation but
we had expertise we could
bring in subjects such as Math
and Science…we brought a lot
of TKN [Time, Knowledge
Nazarana – a program of
volunteer expert resources]”

10.7.1.3 Partner Resources
UCA and Seneca were able to bring different experts into the
curriculum development process and there was openness from both
parties to leverage these experts to further improve the
curriculum. For example, Seneca reached beyond its own faculty to
round out the development of the English upgrading program. UCA
brought global experts in Science and Math to not only validate
Seneca’s curriculum, but participate in some of the actual curriculum
development. UCA was able to access networks through the AKDN and using the Canadian Development
Exchange (CADEX) program23.
Seneca was also willing to accommodate changes to their original proposal, responded positively to requests
throughout the partnership and identified other resources when required, such as editing support and
individuals to review and test the draft curriculum. Seneca also leveraged its experience with international
students, specifically with students from Central Asia.

23

The Canadian Development Exchange (CADEX) program places skilled professional Canadians with short and long-term
assignments with AKF field partners and other AKDN institutions. CADEX encompasses four types of placements: 1) Young
Professionals 2) Short-term consultants 3) Technical cooperation (mid-career and long-term), and 4) Short term Research and
Learning placements. https://akfc-recruit.fluidreview.com/res/p/frequently-asked-question/.
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Similarly, UCA had several of its own resources that provided significant support to the curriculum
development and faculty development processes. The Founding Dean of Arts and Science had a breadth of
experience working with academic institutional partnerships, international experiences and curriculum
development. This was valuable in driving the quality of the collaboration and ultimately the quality of the
outcomes. An experienced Math teacher from the USA was recruited by UCA who worked closely with
Seneca to develop the Math curriculum and its subsequent implementation. This teacher consulted to
schools in the USA who were operating in ESL (English as a Second Language) environments in California and
Massachusetts to turn around their Math performance. A Canadian Science teacher who has spent decades
working abroad in developing IB programs for Science was also engaged by UCA to support the development
of the Science curriculum.
The IPHD grant was awarded to UCA. At the outset there were discussions underway with University of
Alberta as the curriculum development partner; however, after some initial work it was determined that this
was not a good fit for the requirement of the curriculum for the Preparatory Program year. Seneca was
identified through a competitive process and therefore the funding arrangement was transactional (i.e. on
the basis of a proposal and agreement established with Seneca). Funds were provided to Seneca on the basis
of meeting specific deliverables and milestones. Addenda to the agreement were made for two requests that
were out of scope (gender analysis and design of a media lab). From UCA’s perspective, this approach was
largely satisfactory although there were challenges encountered with the currency conversion (loss in value
when converting from CAD to KGS and back to CAD). The other perspective was that once the funds flowed
to Seneca, UCA was not clear on exactly how the funds were distributed by Seneca. Seneca representatives,
on the other hand, identified that the project was highly intensive and required significant time of close to 20
faculty members. The work involved was considered far more than initially anticipated. Moreover, a special
project coordinator from Seneca was also identified to support the responsibilities of the Curriculum Lead at
Seneca in order to ensure all deliverables were met in a timely manner.

10.7.1.4 Approach/Processes
There were a number of approaches that were identified as enablers for the success of the partnership and
achievement of its objectives:



The process for partnership selection ensured that the partner identified to work with UCA was one that
had the knowledge, expertise and capacity to develop an integrated and contextualized curriculum; as
well as an outlook that was open, collaborative and flexible in approach.
 Both partners publicly identified their high regard for the partnership – this was communicated
through various media releases and announcements at various venues.
 The partnership modus operandi was intensely collaborative from the outset including during the
selection process with UCA requesting changes at the proposal stage, identifying different
approaches at the in-person interview stage in Bishkek and working closely at each stage of the
curriculum development process. Although the high level of UCA engagement was not anticipated by
Seneca, it was welcomed and appreciated as an important feature of developing a high quality
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contextualized curriculum. Specifically, having the faculty from Seneca make visits to Kyrgyzstan and
having UCA faculty spend time with curriculum developers at Seneca was found to be helpful in
developing a highly contextualized curriculum.
From the outset, the goal was to develop detailed and implementable curriculum that could be easily
delivered by faculty in the classroom. Seneca was very committed to this process and ensured their
faculty had a strong, first-hand understanding and exposure of the challenges facing education in the
region. UCA was able to send a Math and English faculty member to Seneca for multiple visits for
concentrated periods of time to work with the Seneca team to contextualize the curriculum so that
its implementation would be meaningful to the faculty that would teach the curriculum and to the
students who would receive the curriculum. Finally, every effort was made to have the faculty who
designed the curriculum meet with and ‘train’ the faculty at UCA. This included a 2-week faculty
development workshop hosted at Seneca. Ongoing support during implementation was also
regularly provided by Seneca. Seneca also played a key role in interviewing faculty shortlisted by
UCA as potential hires to teach the Preparatory Program.
Ensuring that the curriculum was gender neutral was a priority that was identified at the onset of the
project. There were a number of strategies that were in place to ensure that women's as well as
men's concerns and experiences were, equally, an integral dimension of the design of the
courses. The faculty and course designers were made aware that “gender-neutral” or “gender-blind”
learning can only take place if lesson materials have been designed with that in mind and that they in
turn need to emphasize this during the delivery of those materials during the learning process.
A gender training workshop was designed and implemented for the UCA faculty when they were in
Toronto. Role plays were used to demonstrate gender inequalities strengthened by local customs,
followed by discussion with the faculty about their own observations and experiences. One element
of the workshop was a discussion of the principles of The Convention on the Elimination of all Forms
of Discrimination Against Women (CEDAW), an international treaty adopted in 1979 by the United
Nations General Assembly. A goal of the workshop was to provide the faculty with targeted gender
activities, grounded in the context of UCA that can be implemented into everyday practices. Other
elements of the gender training included:
o Discussion of current world conflicts and how much gender plays a role
o Interactive sessions on the role of gender in the classroom
o Role plays to simulate some common classroom and laboratory situations that result in
gender inequity

The curriculum was reviewed specifically to ensure that it was gender neutral – with attention paid to
criteria such as – the names used in problem sets and scenarios were equally those of male and female
and that males and females were portrayed in the similar ways. In addition, strategies for monitoring
gender equity practices were discussed and implemented with the aim of developing a framework to put
knowledge gained during the workshop into a sustainable action plan.
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UCA and Seneca recognize that gender training at UCA would have to be an ongoing process. Facilitating
a gender equity mindset must be ingrained into the roles of everyone at the institution. Gender policies
must be in place and continually updated. UCA is currently working on unified human resource and
academic policies for the university for which the principles of non-discrimination are key principles. The
preamble to the human resource policies states: “In developing and implementing its HR Policies UCA is
committed to become employer of choice by: recruiting, selecting, developing and promoting employees
on the basis of objective, non-discriminatory criteria”. The current draft staff recruitment and selection
policy starts by stating “UCA strongly believes in the principles of equal employment opportunity which
includes prevention from discrimination on the basis of race, color, religion, gender, national origin,
marital status, and disability”.

10.7.2 Challenges
The challenges encountered are discussed below under two categories of challenges – challenges in
curriculum development and challenges in curriculum delivery.
10.7.2.1 Challenges in Curriculum Development
The majority of the challenges in curriculum development were related to timelines and availability of
resources. Understanding these challenges can help inform future curriculum development initiatives that
are highly contextualized. Although close to 20 faculty members from Seneca were involved in the curriculum
development, the timelines were believed to be very challenging in order to deliver six courses in three
different subjects as well as to ensure that the curriculum was integrated. Although the timeline was tight,
this tightness also allowed faculty to remain engaged; there was concern that a much longer timeline could
have impacted on the level of continuous engagement of Seneca faculty. The development process involved
intense collaboration with UCA including many joint meetings and a number of drafts. In addition, all
curriculum materials required review by the curriculum development lead who provided not only quality
checks but who ensured that the context relevancy was sound and there was appropriate integration across
the courses. The key lessons were that collaborative processes in developing integrated curriculum that is
tailored to specific context take time and resources from partners. In this instance, it was not as simple as
taking “off-the-shelf” curriculum and making minor tweaks.
Working without textbooks created in the context of Central Asia was a huge challenge for faculty. This
created additional workload to identify content and learning materials from different sources and/or
developing these if none were found. For example, developing the English curriculum was particularly
challenging and required additional human resources to help address these challenges.
Traditionally, many universities rely on their faculty to define the curriculum or have a skeleton curriculum
which the faculty would tailor for the class they were teaching. In the case for UCA, there was a decision
made that the curriculum would be highly prescriptive (detailed and implementable) in order to address the
key gaps in students’ knowledge and skills and to position them for success in their undergraduate degree
programs. There was also the realization that the faculty that were recruited had a range of experiences and
qualifications to teach the type of curriculum that Seneca was charged to develop. Developing highly
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prescriptive curriculum where the lessons plans were very detailed (e.g. 25 pages or longer in length instead
of two or three pages) took significantly more time and resources.
Developing highly contextualized and prescribed curriculum using an intensive collaborative process had its
challenges. For example, for the English course, there were several extensive revisions in order to ensure it
was contextualized and created specifically for Central Asian students. There was also a realization that the
faculty who were likely to be hired to teach the course would need more guidance than was originally
anticipated. The Seneca curriculum development team learned quickly that they had to change their normal
style of consulting work and utilize more interactive methods to communicate with UCA leadership and new
faculty in order to make the curriculum contextually relevant while providing enough direction in the lesson
plans to make the delivery highly effective. These interactive means included email communication, Skype
calls, intensive in-person sessions and significant time providing feedback on draft documents.

10.7.2.2 Challenges in Curriculum Delivery
The challenges related to curriculum delivery are discussed under three key areas: availability of qualified
faculty members; implementation of the curriculum; and, feedback from students and faculty.
Availability of Qualified Faculty Members - UCA had expected to recruit between 25-50% of faculty from
Central Asia with another 25-50% from the region and no more than 25% from North America or Europe. The
intent was to develop human capacity in the region. However, teachers working in Central Asia often did not
have the experience with curriculum based on internationally recognized standards or delivering the
curriculum using a student-centered approach. These teachers used the Russian based curriculum and
teaching methods. This meant that the pool of teaching staff from Central Asia was limited for recruitment.
UCA had challenges attracting qualified faculty to teach the Preparatory Program because of its remote
location, distance from major centers and the lack of amenities including lack of entertainment, restaurants,
etc. More than half of the candidates who were interviewed and offered a position did not accept. And in
some instances where candidates who had accepted positions declined the offer at the last minute creating
challenges in filling these positions within a short timeframe. In at least one instance, a faculty member
started working after the program had already started, creating challenges for the faculty, students and
administration.
Faculty recruitment challenges at times impacted the curriculum from being delivered as envisioned because
(1) UCA’s faculty varied in quality of experience and expertise; and (2) although faculty agreed with the
curriculum’s approach, they struggled with devoting the required preparation time – they were dealing with
multiple personal and professional challenges that are inherent in all international postings in new
institutions.
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Implementation of the Curriculum - Implementation support provided by Seneca was met with mixed
reception. Some faculty were very engaged with the support and others were not as engaged. This mixed
uptake of the support from Seneca is likely attributable to the fact that there was little budget to provide this
support in person during the implementation of the curriculum. There were concerns that faculty turnover
may become a problem if appropriate academic and administrative supports are lacking or limited.
Identifying leadership with expertise and good interpersonal skills to support the faculty would be an asset to
the program.
Feedback from Faculty and Students - Students were also being pushed to their learning limits. This was a
forecasted challenge as UCA students stemming from Central Asia’s post-soviet education system have been
passive learners for over a decade and now they were asked to be active learners engaged in the structuring
of their own learning. With small classes, this pressure on the students was exacerbated. Students in the
focus group shared the following feedback that demonstrated the challenges of engaging in a rigorous
learning environment:



Students were not accustomed to long school hours and there were concerns about students’ ability to
manage their time. As the Preparatory Program expectations were intense, decisions were made to
integrate time in the classroom for students to work on assignments, receive support – in essence,
reduce the need for “homework.” This has worked to the satisfaction of the teachers; however, some
students found the long classroom hours challenging and felt they lacked the time to “absorb” what they
were learning.



Students found it difficult to learn a new topic every day (e.g. in Math) – some complained that they
needed time to digest or absorb what they were learning. One student described in detail how he
needed to look up words that he did not understand in the classroom and without understanding the
words, continuing the lesson was frustrating. Decreasing the time in the classroom was suggested by a
few students as one strategy to enable students to have more time to discover what was taught and
more time for self-study.



Tutorials were not imposed by the university – it was the student’s decision to access support if needed.
Some students did not take full advantage of this support. Faculty members indicated that in a rigorous
learning environment, students need to have self-motivation to engage in learning outside of the
classroom. Students who do not transition or learn to function within this type of learning environment
could be significantly challenged.

10.8 Moving Forward
The agreement between UCA and Seneca has been extended until December 2017 although the grant
funding will be used as planned by March 31, 2017. UCA will be engaging Seneca faculty on a consultancy
basis during a sabbatical leave of the Curriculum Lead through its own funding – this contract will be with the

81

individual and not directly with Seneca as the partner. A number of changes and activities are anticipated
moving forward but it is not decided at this stage which of these Seneca will be involved with:









The Preparatory Program curriculum will be refined based on the experiences and feedback from
students and faculty as well as the performance of the students.
In July 2017, faculty development training will be held for incoming faculty. The faculty development
program will also require refinement. It is anticipated that there will likely be flexibility in how faculty
use the lesson plans – faculty may make adjustments.
UCA will continue to offer the summer camps to support high school students with a 3-week
residential program for academic enrichment.
The second campus in Khorog, Tajikistan will open in 2017 and the third campus will open in 2019 in
Tekeli, Kazakhstan. It is anticipated that the Preparatory Program will be offered to students enrolled
at these new campuses.
In the second year of the UCA undergraduate degree program, a new support for students will be
added called ‘Academic Writing Laboratory.’ Similarly, in year three of the undergraduate degree
program, a course called, Introducing ‘Expository Writing’ will be added. Providing ongoing supports
to students in academic and expository writing was found to be important to support high standards
of academic achievement.
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11.0 DISCUSSION – COMPARATIVE ANALYSIS
The end-line evaluation objective was to assess the IPHD’s “achievement of its intermediate outcome of
increased engagement of targeted Canadian and local institutions in activities that support human
development and, at the ultimate outcome level, improved human development especially for women and
children, in target areas of Africa and Asia”. The evaluation questions that were of interest to stakeholders
were:
1.
2.
3.
4.

To what extent did each partnership achieve its intended outcomes?
What other outcomes were achieved, intentionally or unintentionally?
What lessons were learned from the partnership approach?
How can these lessons be used for future partnerships?

This section provides an overall discussion based on a comparative analysis of the two case studies. The
analysis is organized using the four evaluation questions.

11.1 Achievement of Intended Outcomes by each Partnership
In each partnership, the sub-projects were designed by the partners to address specific needs and achieve
specific sub-project goals. The link to human development was largely assumed; and, without a clear
definition of human development at the outset, each set of partners focused largely on their stated
deliverables and outputs. For the analysis, the data was first coded broadly in three areas: 1) outcomes as
discussed by interviewees and identified in the document review; 2) lessons learned, and 3) outputs. Further
coding was conducted by reviewing the outcomes to identify specific themes. The two key themes that
emerged were closely aligned with two facets of human development as defined in the UNDP Human
Development Report 201624; these two facets were: 1) “development of human capacities”, and 2) “increase
in opportunities” (i.e. education, health, economic, richer experiences, etc.). In addition, a key theme from
the outputs and the lessons learned from the partnerships and sub-projects was the theme of “institutional
strengthening”; this is identified as a critical enabler for human development.

11.1.1 Achievement of Intermediate Outcome
The intermediate outcome, increased engagement of targeted Canadian and local institutions in activities
that support human development, was demonstrated in both case studies; with evidence of continuing
partnership activities beyond the completion of the specific sub-project objectives.
In both case studies new or fairly new relationships were formed and formal partnership agreements were
signed between Canadian and local institutions; that is, between AKU-EAI and UFV and between UCA and
24

UNDP (2016). Human development report 2016. Available at: http://hdr.undp.org/en/2016-report.
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Seneca. In the first case study, the partnership developed as a result of a pre-existing professional
relationship between two leaders and a joint activity to support one intern’s placement at AKU-EAI. In the
second case study, there was a formal search and selection process used to identify the partner institution
from Canada. The absence or presence of pre-existing relationships did not affect the achievement of the
partnership’s goals nor did it appear to affect the achievement of outcomes.
In the partnership between AKU-EAI and UFV, a strong ongoing relationship has been established that has
opened opportunities beyond the goals and outputs identified for the sub-project. A specific sustainability
plan has been developed including at least one joint proposal for additional funding, an ongoing pathway for
additional internships in East Africa, as well as formal cross appointment of specific faculty members. These
engagement activities have the potential for significant growth and benefit for both institutions provided that
appropriate attention and support is given not only by the current leaders involved in the partnership who
have established a solid foundation but also other faculty and institutional leaders who were involved on the
periphery. An ongoing review of the partnership by AKU-EAI and UFV will be important to ensure the
partnership continues to yield value for both partners.
Although the work on the Preparatory Program curriculum was largely “transactional” in nature between
UCA and Seneca (i.e. consulting services to work on the preparatory curriculum; gender sensitivity; and,
design of a media lab), there are indications that the partnership is evolving to include joint ventures to
support other objectives. A separate agreement signed by the Presidents of UCA and Seneca, identifying
opportunities for student exchange, co-op/work terms and short term study abroad opportunities for Seneca
students, may allow the partnership greater longevity as will the Seneca scholarships established to support
12 students at UCA. It is important to note that in the case of Seneca, the partnership has transcended the
relationship with UCA and evolved to a partnership with other AKDN agencies. For example, Seneca recently
hosted the Aga Khan Foundation Canada Together Exhibit, a traveling exhibit that showcases how Canadians
are working together to address world poverty. Seneca is also working on another project with an AKDN
agency in Egypt for job skills development for youth. A partnership sustainability plan with regular touch
points by assigned representatives from each institution will be important in order to maintain visibility,
identify additional opportunities as well as monitor the value of the partnership.
In both case studies, the efforts of the Canadian institutions were primarily to increase the capacity of the
local institutions and build institutional strength. For the AKU-EAI and UFV partnership, the capacity was built
to conduct research, develop knowledge products and engage stakeholders to impact policy. Through this
process, significant opportunities were created for undergraduate and graduate students from East Africa
and Canada. Similarly, for the UCA and Seneca partnership, teaching capacity was developed whereby the
teachers were able to implement modern teaching methods; and the integrated, contextualized curriculum
based on internationally recognized standards provided UCA a sound basis to continue to offer the
Preparatory Program to future students in subsequent years. These institutional capacities (faculty and
curriculum) will fast track the establishment efforts in the additional UCA campuses opening in Khorog,
Tajikistan in 2017 and Tekeli, Kazakhstan in 2019.
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The extent to which human capacities and opportunities are developed and the lessons learned from
institutional strengthening are spread to a broader region/audience and/or leveraged to influence policy and
practices at a systemic level will generate larger scale impact on human development. Some signs of these
larger scale impacts are emerging as discussed in the case studies:





Increased capacity and credibility of the AKU-EAI’s policy analysis and policy advocacy role along with
stronger engagement of stakeholders has positioned the institution to make a significantly greater
impact over time to not only the Nairobi context but the broader East African region. The work done
on urban food systems is being replicated in other East African countries and a strong bi-directional
knowledge exchange pathway with UFV has been established.
The UCA Preparatory Program is beginning to have an influence in changing the competency
requirements of high school graduates in Central Asia. This has already been demonstrated in a
limited way with the introduction of an English upgrading program for Grade 8 to 11 students.

11.1.2 Achievement of Ultimate Outcome
The case studies also demonstrated that the partnerships and the sub-project activities have made a
significant contribution towards the ultimate outcome, improved human development especially for
women and children, in target areas of Africa and Asia.
The AKU-EAI and UFV partnership demonstrated that development of human capacities (a facet of human
development) is not limited to the local university and that Canadians can also develop their capacities
through partnerships with institutions in the developing countries. In this instance, all of the interns from
Canada through UFV significantly increased their own individual capacities, career opportunities as well as
increased the potential of their involvement in the global development context.
The UCA and Seneca partnership also increased opportunities for Central Asian students to be successful in
higher learning by increasing their access to internationally recognized university education (i.e. opportunity
to continue to the second year of the university program); developing their learning capacities that will allow
them greater potential for success in higher education; as well as enabled self-growth and independence. The
active learning pedagogy has enabled the students to be critical thinkers and problem solvers, to value and
work effectively in groups or teams, to take on leadership roles as well as develop competencies in verbal
and written communication appropriate for higher learning at international standards. The cross-cultural
emersion experience (supported by the residential aspect of the program but also the learning environment
designed for the curriculum) will likely increase tolerance and understanding across ethno cultural groups
and communities in the region (e.g. rural-urban, country to country, different socio-economic groups, etc.).
Overall, the program has supported students to be confident and hopeful for their future.
Both case studies also demonstrated how the partnerships contributed towards developing human capacities
of others who were the ultimate beneficiaries (e.g. farmers, high school students). For example, a key
achievement of the AKU-EAI and UFV partnership was its contribution to supporting farmers and the broader
public in increasing their knowledge and appreciation of urban farming as well as supporting urban farmers
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to increase their self-worth/respect, develop skills in self-advocacy and improve the potential for food
security. This partnership also increased the capacity of policy decision makers by exposing them to a
successful example of urban farming and having them understand the issues faced by urban farmers and how
these could be addressed as part of the implementation of the Nairobi City Council Urban Agriculture and
Promotion and Regulation Bill that had come into effect in Nairobi. Similarly, the UCA and Seneca partnership
has increased the likelihood of more high school students succeeding in their university applications by
implementing an English upgrading curriculum for Grades 8 to 11 students.

11.1.3 Focus on women and children
Without a specific and intentional focus on women and children, their interests and needs were only
incidentally addressed and/or as part of ensuring there was a gendered perspective in the design of the subprojects. While it is possible to identify some of these effects, in neither case study was there a deliberate
attempt to contribute towards the ultimate outcome of improved human development for women and
children. The AKU-EAI and UFV partnership recognized that urban farming can create increased opportunities
for women by providing them with an avenue to increase food security and income generation for
themselves and their families. The availability of high nutrient foods for their children is an important and
direct impact that urban farming can have. It is, however, speculative at present to suggest that these end
outcomes were achieved – it is perhaps more accurate to say that the opportunities (a facet of human
development) were increased. Current work by the partners with the household nutrition survey may yield
more direct interventions and outcomes for women and children. Future work with an intentional focus on
women and children in the context of urban farming could include interventions to address barriers to urban
farming, types of farming that yield high nutrient foods appropriate for women and children, supports that
women require to get their produce/food to market without compromising their childcare or other family
responsibilities (e.g. a childcare center at the market to support women vendors who have young children).
The UCA and Seneca partnership ensured that the Preparatory Program curriculum was appropriately gender
neutral. However, the goals of neither the partnership nor the sub-project included a specific focus on
improving human development, specifically for women and children. The goals were positioned equally for
both boys and girls. It is important, however, to disaggregate the end-of-year student academic scores by sex
to assess if there were any differences by sex. UCA may also need to review and consider if its admission
processes and policies as well as other broader geopolitical and socioeconomic factors are affecting the
admission of girls to the university.
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11.2 Lessons Learned
In this section two of the evaluation questions were addressed - what lessons were learned from the
partnership approach and, how can these lessons be used for future partnerships? Overall, the case studies
demonstrate lessons from four (4) perspectives with respect to partnerships 1) how the partnerships got
formed, 2) how the partners worked together to achieve their objectives and contribute to human
development, 3) how the partnerships are positioned for sustainability, and 4) how the work of the partners
can have a broader influence beyond the partner institutions. Each of these four perspectives is discussed
below.

11.2.1 Partnership Formation
Both case studies demonstrated that different approaches can work well in bringing partners together – i.e.
through an organic process where there is a relationship between people, a testing of sorts that may occur
opportunistically and then a decision to do something substantial together; or, through a formalized search
and selection process where there is a deliberate process of identifying a partner to work with to achieve
specific objectives. The organic process may take a long time and may not result in the right partner;
however, if there are deliberate and staged phases in the “partner testing process”, this approach may have
the least risk and help to identify a partner that has the right fit. A formal process of identifying a partner is
also effective if the process is carefully designed with a clear understanding of what is needed in a partner,
research done by potential partners to see if they want to engage with each other, and steps taken to get to
know the potential partners not just on paper, but time taken to get to know the partner through face time,
site visits and intense dialogue (not just an interview process).
Partnering with the right institution is a critical success factor. Making decisions on the “partner institution”
(organically or formally) involved a number of factors that each set of partners considered:








Understanding what value (e.g. knowledge, skills, capacity, technology, human resources, financial
resources, other assets) each institution would bring to the partnership
Each partner’s established reputation and credibility in specific contexts where the partnership could
add value
Partners’ experiences that are contextually relevant or that can be readily contextualized
Shared values, vision, goals and strategies
Partnership would yield mutual benefits – even if they were different benefits for each partner
Each partner demonstrating a sense of ownership for making the partnership a success (e.g. a public
acknowledgment of the partnership and its intent – i.e. public signing of agreement, media release,
promoting partnership through other means).

The majority of the above factors are discussed widely in partnership literature. One unique factor in the list
above identified in the case studies was the importance of identifying a partner that has experience or
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sensitivity to the context. In inter-continental partnerships and particularly those between the developed and
developing countries, this particular factor is critical to the success of the partnership. For example, the
efforts that UFV made to ensure the interns placed at AKU-EAI had cross-cultural orientation was an
important indicator of the importance the institution put on being contextually relevant. Similarly, the extent
of collaboration between UCA and Seneca faculty was a key contributor to contextualizing the curriculum. A
key outcome of contextualization is addressing curriculum development as a “complete package” which
includes not only the curriculum and faculty development, but also quality control mechanisms, academic
policies and procedures including appropriate selection of students and faculty.

11.2.3 Partnership Work
Both case studies demonstrated the classic categories of work that partners do as shown in the table below.
The four categories of partner activities (networking, coordinating, cooperating and collaborating) are often
considered as a continuum where the partnership evolved from initially networking, then evolving to
coordinating, cooperating and ultimately collaborating. The literature notes that partners that collaborate
have increased likelihood for success in achieving outcomes as well as long term sustainability in their
partnership.25 As the Table 6 denotes, both the AKU-EAI and UFV and UCA and Seneca partnerships have
progressed their relationship and activities through the four sets of partner activities with majority of
activities conducted through high level of collaboration.
Table 6: Types of Partner Activities
Partner Activities
Networking only: Exchanging information for mutual benefit close attention to communication between institutions –
particularly in face to face interaction.
Coordinating: Exchanging information and altering activities for
mutual benefit and to achieve a common purpose. In these cases,
a close alliance was observed.
Cooperating: Exchanging information, altering activities, and
sharing resources (e.g., staff, financial, technical) for mutual
benefit and to achieve a common purpose.
Collaborating: Exchanging information, altering activities, sharing
resources (e.g., staff, financial, technical), and enhancing the
capacity of another for mutual benefit and to achieve a common
purpose.

AKU-EAI and UFV

UCA and Seneca














(Majority)


(Majority)

*Adapted from Himmelman (1996, 2001, 2002).
25
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Collaboration between institutional partnerships required a number of ingredients to make them work well
and to achieve the results partners were aiming for. These included the following:











Commitment of the partners
Sense of ownership and shared accountability
Mutual trust and respect
Continuous and effective communication
Balance in power, inclusive decision making particularly about deployment of resources
Interdependence
Mutual benefits
Ways to address and resolve conflict quickly
Ability to innovate

Having leaders from both partners actively demonstrating the above attributes in their interactions and
communications set the tone and nature of relationships among other players who interacted across the
partner institutions.

11.2.3 Partnership Sustainability
Both case studies have identified the importance of addressing partnership sustainability using various tactics
such as memorandums of understanding, development of partnership goals and objectives and regularly
reviewing the achievement of deliverables and objectives. These tactics were emphasized during the subproject timeframes and require continued attention after the completion of the sub-projects. With
partnerships that have light level of activity, the visibility of the partnership will likely be low. This can also be
compounded by turnover of staff who had championed the relationships. It is, therefore, important to
develop clear goals and action plans for partnership sustainability including the appropriate level of
engagement required to accomplish the goals. It addition, it may be important to consider the following
factors:







What resources are required? Will these be in-kind resources or will resources need to be acquired? For
example, UFV and AKU-EAI have put together a proposal to identify funding to support additional
internships.
To maintain visibility of the partnership, a communication plan is important – particularly to share
partnership goals, achievements and value both vertically and horizontally within the partner
institutions. The communication plan should also include the dissemination of key decisions.
A key factor in sustaining a relationship is to understand how the partner organizations’ needs, structures
and context evolve over time. This includes keeping track of leadership changes, resource constraints or
new opportunities with the partners’ organizations.
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Overall the case studies demonstrated the importance of maintaining openness and flexibility in dealing with
the partner, including an appreciation of the partner’s strengths, expertise, experiences and constraints. At
the same time, partners need to ensure they do not develop unhealthy dependencies.

11.2.4 Partnership Influence
The case studies demonstrated that targeted partnership projects (urban farming, curriculum development)
can have significant influence beyond their narrowly defined scope if a) partners work together well and are
creative and b) the projects are conducted with an understanding of the social, economic and political fabric
of the region/context and the interaction of the possible narrow focus of the project to the food production
system and education system. Partners can continue to have deliberate attention on how the work would
have a broader influence as well as be open to opportunistic influences. Similarly, partners can orchestrate
deliberate attention on how partnership activities can contribute to human development for women and
children.

12.0 Conclusion
Institutional Partnerships for Human Development (IPHD), a cross-cutting, five year project aimed to leverage
the leading expertise of tertiary level institutions (universities and colleges) in Canada in a wide range of
sectors. Partnerships were established between Canadian institutions and the University of Central Asia and
the Aga Khan University – East African Institute (AKU-EAI). Aga Khan Foundation Canada (AKFC)
commissioned an end-line evaluation of IPHD with the objective to assess IPHD’s “achievement of its
intermediate outcome of increased engagement of targeted Canadian and local institutions in activities that
support human development and, at the ultimate outcome level, improved human development especially for
women and children, in target areas of Africa and Asia”. The end-line evaluation used a case study
methodology explored two partnerships and how their collaboration impacted human development.
The case study research concludes that the partnerships between AKU-EAI and University of Fraser Valley
(UFV) and the between UCA and Seneca have indeed increased the engagement of these institutions in
activities that support human development. The case studies demonstrated that the partnerships
contributed towards institutional strengthening and the improvement of human capacities and opportunities
(two facets of human development) in the communities where the partners operated. The case studies
demonstrated that targeted partnership projects (urban farming, curriculum development) can have
significant influence beyond their narrowly defined scope. The case studies illustrate a number of key lessons
from the experiences of the partners.
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Appendix A: Data Collection Tools
Institutional Partnerships in Human Development: Stakeholder Interview Guide
Introduction:
Thank you for agreeing to participate in this interview. As you are aware, this interview is to collect
information to develop a case study for the sub-project on XXXX. This case study will be used to assess
lessons learned from the partnership between YYYY and ZZZZ, and the achievement of outcomes related
to the partnership and improvement of human development.
We are collecting data from document reviews, interviews with people involved in the sub-project as
well as discussion using the photo or video you may have submitted. We will be writing up the case
study and sharing that with you for validation in a group meeting.
This interview will take about 45 to 60 minutes. May I ask your consent to audio record the interview?
The audio recording will be used to take our notes and will not be shared with anyone outside the
evaluation team. Direct quotations from your interview may be shared in the case studies and the final
evaluation report but only in a form that does not allow you to be identified.
May I have your consent to turn on the recorder?
Confirm role and involvement
1. Confirm name and sex of interviewee
2. What is your role in your institution?
3. What was your involvement with the sub-project, XXXX?
a. When did you get involved?
b. How did your involvement happen?
c. What specific activities and outcomes are you associated with?
Purpose/need for partnership
4. What was the intent of the partnership between the two institutions? Why was the partnership
important? Why was the partnership necessary for this particular sub-project? (Probes: common
interest, ideology, interests and approaches; complementary capacity or interdependence;
history of good relations between the partners; clear goals for the partnership; shared
understanding/commitment to the goals; partners are willing to share ideas, resources,
influence, power, knowledge; partnership brings prestige; other benefits of the partnership)
91

5. What did you think your partner would provide/contribute for this project?
Process of Establishing the Partnership
6. Describe how the partnership got formed – what were the highlights of this process? Who was
involved? How long did it take? What worked well? What did not work so well?
7. What lessons did you learn about establishing this type of partnership? What would you do
differently if you entered in a similar type of partnership again?
Nature/Type of Partnerships/Project
8. What was the nature of the partnership/project? (e.g. short term/long term; collaborative;
mutual benefits or uni-directional)?
9. Was the nature of the partnership/project appropriate to the objectives or needs that you were
trying to address?
Satisfaction with the Partnership/Project
10. Were you satisfied with how the partnership/project worked?
a. What did you like about it?
b. What were the strengths of the partnership/project?
c. What made the partnership/project work? i.e. enablers.
d. What contributed to its success? What were conditions for success? What do you think
made this successful?
e. Can you share some examples of the successes in partnering?
(Probes: leadership; right timing; necessary skills for collaborative action; simple processes for
developing the partnership; simple processes for working together; negotiation of roles; involvement
in planning and setting priorities; communicating and promoting the partnership in their own
organizations; roles that cross the boundaries between the organizations; clear lines of
communication; clear roles and expectations; participatory decision-making system; learning from
each other; opportunities to meet in-person, etc.)
11. What barriers or challenges did you experience with the partnership?
12. What barriers or challenges did you experience with the project?
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13. Were there any barriers (perceived or real) faced for any specific groups due to age, sex, gender,
race, tribe, or any other personal characteristic? How do you know?
14. Are there any aspects of the partnerships/project that could have been done differently to make
it even better? Please describe how you would have like this?
15. Were there any surprises from the partnerships/project? (Could be positive, negative,
unanticipated)
Outcomes of the Partnership/Project
16. What were the intended outcomes of the project/partnership?
17. To what extent were these intended outcomes achieved?
18. We identified some outcomes from a review of available documents. Please review the
timelines of key activities and outcomes in the attachment. Are the identified intended
outcomes correct? Were there any other intended outcomes?
a. How do you know these outcomes were achieved (intended or unintended)?
b. What contributed to the achievement of these outcomes?
c. What may have prevented from having better outcomes?
19. Were there any other outcomes that were not expected or anticipated? How did these come
about? What contributed to these outcomes? When did they emerge?
20. Who could help substantiate these outcomes? (identify substantiators)
21. Can you guide me to any other resources that can provide/show evidence of these outcomes?
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Appendix B: Outcomes Harvesting Map – Urban Food Systems
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Appendix C: Outcomes Harvesting Map – Preparing Youth for Academic
Success

95

